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1. Aims and methods  

1.1 The project concept 
The Commission has designated 2012 as the European Year of Active Ageing and Solidarity between Generations. This Learning Partnership intends to clarify and develop new methods for documentation of the unique qualities and outcome of art-based learning, especially for elder people, and thereby to address the educational challenge of an ageing population by helping elder people with new pathways in non-formal art based learning. 

The partnership includes at the application stage seven organisations from six countries. Unfortunately, only five organisations from four countries were approved representing three significant national organisations of amateur art and voluntary culture (Voluntary Arts in United Kingdom, Kunstfactor in Holland and Cultural Councils in Denmark), while two organisations provide curricula or practise and research expertise in the field of non-formal adult learning in a civil society context (Löftadalens Folk High School from Sweden and Interfolk from Denmark).  The two organisations not approved were Republic of Slovenia Public Fund for Cultural Activities and the National Oral History Project from Latvia.  
The Rationale and need 
The sector of amateur culture in the Europe Union represents the splendid diversity of European culture. All member states have a comprehensive sector of amateur art, voluntary culture and art based adult education in a civil society context, where a vast number of cultural and educational associations provide learning activities for about 20 to 30 per cent of the populations in the member states.


Even though this sector provides lifelong learning offerings, there exists only an initial acknowledgement of this reality among the organisations and their stakeholders. Typically, they interpret the activities in an artistic and cultural context, rather than in a learning context, and consequently the area lacks an elaborated practise for documenting and validating the outcome of the art-based activities from a learning perspective. Furthermore, the area also lacks methods to document the relevance of art-based learning for active ageing. 
In general we see a clear need in the educational systems including the area of amateur art and voluntary culture to gain a more clear understanding of the qualities of the aesthetic learning. Without an elaborated understanding it is not possible to provide methods that can document and profile the main values and important outcome, neither in general nor for the particular groups of elder learners.


Main modern societal and pedagogical discourses from Kant to Habermas and many more are based on a tripartition of human reason and learning with reference to the cognitive-instrumental, the moral-practical and the aesthetic-expressive dimensions. Most pedagogical theories can put words or categories on the cognitive and moral learning, but many are empty handed, when they shall explain the qualities of the aesthetic learning.


We know that active learners in amateur culture have an important outcome, and they can also put many words on it – for example: it brings beauty, joy, unity, community feeling, freedom, passion, self-awareness, an elaborated interpretation register, an improved communication ability, developed imagination, more distinctive emotions, better sense of moods and sensual expressions, improved taste and judgement of artistic quality, etc.


However, these many words need to be incorporated in a more systematic learning discourse. We need to elaborate and refine our learning theories as well as validation methods in relation to the outcome of aesthetic learning processes. We need to clarify our answers to main questions such as: How do the art based/aesthetic learning differ from other forms of learning, what characterises its specific learning qualities, and why is its outcome important in a broader societal context, including its importance for active ageing.

Planned objectives and outcome 
The overall aim of the project is to provide and put into practice new methods and approaches to document, validate and profile the qualities and outcome of amateur and voluntary culture for active ageing. 

The objectives are:

to exchange knowledge and experiences on the qualities of art based learning in relation to active ageing;

to complete a need analysis to present a baseline for succeeding improvements;

to improve, transfer or develop methods for documentation and validation of learning outcome in the area;

to apply and test different methods for documentation and validation of art based learning for elder participants;

to gain feed-back by completing a transnational seminar for elder participants from the partnership circle;

to provide a wide range of dissemination and exploitation activities including a web portal.

The planned outcome is thereby to provide better means and methods to document, validate and profile the qualities and outcomes of amateur culture for elder people. This can also help to improve the internal quality assurance and succeeding learning activities for elder people as well as strengthen the external profiling and promoting of the activities to other main stakeholders.

1.2 The tasks of work package 03 
Documentation of baseline

The overall aim is that each of the partner organisation states the baseline of their current documentation of the aesthetic learning outcome with focus on active ageing.

The objectives are 

· To document the baseline/ current status,

· To develop visions for improvements, 

· To present the needs and future priorities.
The key activities should be

1. To complete a mini-survey on the current documentation of the aesthetic learning outcome with focus on active ageing, and thereby present the baseline in own organisation. 
2. To prepare a draft Memo on the baseline and the possible needs 
3. To complete a small vision seminar with a group of learning providers from own organisation and other related persons with knowledge and experience in the area. 

4. Present a final Memo with documentation, ideas and recommendations from the vision seminar, which can be used for the further development of documentation methods and testing. This Memo will be distributed to the Grundtvig partnership for wider dissemination, incl. publishing at the project website. 

The applied methods of documentation 
Our means to document the baseline has been to use the main results of two important documentations of the learning outcome in the voluntary culture and amateur art. 
The first documentation consists of articles with life stories by active learners on their outcome of art based activities. These articles with a lot of personal statements were collected in the anthology,“ Kunstens Rum”  (The Space of Art) from 2006 with Bente Schindel as editor. 
The second documentation consists of the main results of a survey on the aims, values and learning outcome of amateur art and voluntary culture. The empirical data from this survey was collected by a comprehensive questionnaire for board members in the local cultural councils.  Hans Jørgen Vodsgaard completed the survey and was author to the report “Den Frie Kultur” (The free culture) from 2010. 

The first part of documentation with personal life stories present qualitative data, while the second part with results of the questionnaire presents quantitative data. This combination should provide a more comprehensive presentation of the current level of documentation of the art based learning outcome. 
2. Interviews

In 2006 the book”Kunstens rum” was published by Kulturelle Samråd I Danmark. The book consists of interviews with amateurs and volunteers within the cultural field, in order to find out which impact artistic activities had to them.

The interviewees are selected based on criteria: Activity, gender, geography and age. The activities consist of both artistic amateur activities and voluntary cultural work. As for gender, geography and age, we have tried to get as wide spread as possible.
The interviews will not be shown in their full form. Instead we have chosen to extract statements based on an understanding of learning as consisting of three dimensions, each of which is determined by six elements. These are:
· The dimension of Personal Formation (Bildung): Authenticity, autonomy, reflexive knowledge, moral sense, aesthetic sense, and integrated unity (the whole person). 

· The dimension of Knowledge & Skills: General knowledge of man, society and culture, as well as specific knowledge, skills and didactic ability in a particular artistic subject.

· The dimension of Competences: Social, communicative, creative, self-management, intercultural, and general learning competences. 

The dimension of personal formation 

1. Authenticity
To have Authenticity means that you are genuine and natural, intuitive, spontaneous and lively in the sense "that you are yourself." Keywords are self-feeling, joy of live, intuition, spontaneity, fullness and openness:

Authenticity is seen in the following statements:

Theatre made ​​me aware of how I act in front of other people, not just as a character but also as myself. I outlived some totally crazy scenes of improvisation, but also behind the scenes with the other.
With the personal formation ideal in mind, I must say that I to some extent have been formed through the theater. Both in relation to other people, but certainly also in relation to awareness of my own limitations and qualities.
Dealing with art is an activity that carries the joy and satisfaction in itself.
To join the amateur theatre is being part of a creative team where it's okay to play and explore social and cultural boundaries.
Playing creates a situation where everything works by itself and the work takes over without special intervention - it's worth it.
2. Autonomy
To have Autonomy means that you can take a personal stand and follow your own judgement on the basis of a personal outlook on life. Keywords are self-confidence, courage of life, independence, self-determination, and personal attitudes.

Autonomy is seen in the following statements:

I can at my own space step-by step build a lifelong development. I don’t need to learn anything else than what I want to and what I am able to with my assumptions. The rest I can either do or forget. I can indeed take a break from playing if the inspiration for a period is missing.

The belief in yourself is won through many victories, through challenges that are successful, and not least by daring take the responsibility, believe in your own ideas and in the strength of cooperation. 
It may well be that the educational role of the theater sounds like a very romantic idea. But when I look back on my life with the theater (so far) I think that it fits very well. It has given me a great deal of self-awareness to play roles, it has given me administrative talent to arrange and organize theater.
It sstrengthens your self-awareness that you can play many roles, or that you can try many art expressions and interpretations.

3. Reflexive knowledge
To have Reflexive knowledge means that you have a personal approach to your knowledge of human culture, society and nature, and that you can consolidate this knowledge into a holistic view of life. Keywords are general orientation, critical thinking, interdisciplinary, self-reflexive, and a personal outlook on life. 
4. Moral sense
To have Moral sense means that you can that you can act as fellow human being in the close relationships and can act as citizen in the larger societal conditions. Key words are empathy, ethics of reciprocity, democratic culture, solidarity, and active citizenship.

5. Aesthetic sense
To have Aesthetic sense means that you are sensitive and imaginative, have a feeling for moods, can express yourself sensual and poetic, and can use aesthetic judgements. Key words are sensitivity, sensuality and emotional, poetic, imaginative, and artistic taste. 

Aesthetic sense is seen by the following statements:

       In the aesthetic you search for meaning and coherence in life.

6. Versatile personality
To have Versatile personality means that you can integrate reason and emotions and combine judgements of knowledge, moral and aesthetic.  Key words are self-esteem (unity of self-feeling and self-confidence), balance of reason and feelings, combined judgements of knowledge, moral and aesthetic; alternate between self-control of autonomy and spontaneity of authenticity.
Versatile personality is seen by the following statements:
Music. I love it and talk about it. I listen to it and let it affect my feelings. I let myself be carried away by it and I relax with it.
The dimension of knowledge and skills

1. General knowledge of man
To have general knowledge of man means that you have a broad knowledge of human conditions, can address human condition and values, and have the skills to act in interpersonal situations. Keywords are general knowledge, assessment ability, personal attitudes, disseminating skills, and acting capacity in relation to interpersonal situations.
2. General knowledge about society
To have general knowledge about society - meaning that you have a broad knowledge of society, can address societal conditions and values, and have the skills to act in social and political situations. Keywords are general knowledge, assessment ability, personal attitudes, disseminating skills, and acting capacity in relation to societal situations.

3. General knowledge about culture
To have general knowledge about culture - meaning that you have a broad knowledge of culture, can address cultural conditions and values, and have the skills to act in cultural situations. Keywords are general knowledge, assessment ability, personal attitudes, disseminating skills, and acting capacity in relation to intercultural situations.

General knowledge of man, society and culture are seen in the following statements:
Music is "something I know that I have in common with a lot of people - in fact all over the world and across generations.
There are moments that make sense, we stick together, we experience the same; it is gold for people and for society.
The value of volunteering is based on a combination of dedication, professionalism and common goals.
4. Specific knowledge of your area of ​​interest
To have specific knowledge of your area of ​​interest - meaning that you have developed your knowledge in this specific academic topic. Keywords are knowledge about the subject’s area, disciplines, methods, history, application and quality standards. 

5. Professional skills in your area of ​​interest
To have professional skills in your area of ​​interest - meaning that you have developed your skills in this specific academic topic. Keywords are quality assessment, performance; technical skills, methodological skills, dissemination, and overall application of the skills.

6. Didactical insight in your area of ​​interest
To have didactical insight in your area of ​​interest - meaning that you have developed knowledge about your own learning style and your ability to choose the kind of learning that works best for you within your topic. Keywords are insight in pedagogical methods for the topic, practical teaching and learning forms, professional ethics; didactic self-awareness, insight in own personal learning style. 

Specific knowledge, skills and didactic ability in a particular artistic subject are seen in the following statements:

I use music to challenge myself to learn something new, exceed my limit of what I used to think I could do, to develop and refine my technique, intonation, articulation, rhythm, sound, etc., so I create exactly the expression and the sound that I think is beautiful or right. I give each note the time, the stress, warmth, length, etc. that is needed in order for it to be interesting to listen to. I enjoy when I succeed. I thrive on having the challenge needed, so that I can continue to learn and grow.
I thought it was hilarious working toward a product, think about the character, remember the lines, and just being together with others to do theater.
To make music is the satisfaction of playing some passages with other instrumental groups and feel how it is in tune and how the sounds blend perfectly into each other.
The dimension of competences 

1. Social competence
To have social competence means that you can engage in social communities in a constructive way. Keywords are empathic and inclusive, responsible and accountable, participatory and engaged, tolerant, and respectful insight in diversity. 

2. Communicative competence
To have communicative competence means that you have motivation and ability to communicate with others in a good and appropriate way. Key words are: enjoy communicating, clear and distinct; can use different communication forms, conscious of communication styles, can change stile of communication. 
Social and communicative competences are seen in the following statements:
I got the feeling which one can only get from the theater. It is a feeling of togetherness, but at a really high level, because we are working together to develop and create something special.
The theater has shown me how to build togetherness through a creative project.
The space of art is a place that does something special to us - a place of positive energy, tolerance and respect.
What I love the most is to create music with others. To find musicians who are equal to me with products that merge into a whole, because we understand each other without talking and almost without looking at each other - just by listening and playing.
3. Creative and innovative competences
To have creative and innovative competences means that you can see new possibilities, easily get new ideas, and have the ability to develop and implement innovations. Key words are: can see new opportunities, reliable intuition, imaginative, unorthodox, and experimental,  

4. Competence of self-management
To have competence of self-management means that you that you are good to plan and implement your own tasks. Keywords are: self-propelled, entrepreneurial, goal-oriented planning, self-awareness of weak and strong points, and risk-oriented. 

Creative and innovative competence and competence of self-management are seen in the following statements:

Music is not competition dealing with being the first or the strongest. It is rather a matter of finding the right role in the hole and it changes all the time. It is important to be responsive and to share the fact that it is the music and not you, which comes first. One moment you’ll have to keep in the background and create the platform that others can unfold from. The next moment it is you, who must step forward and deliver. But not detached. It is essential to listen to what the others have delivered and to try to match it or develop it further on. You must in quick interaction respectively be a leader and the subordinated and, above all, you must be cooperative and responsive. These are qualities shown to be beneficial in any cooperation beyond the music world.
5.  Iintercultural competence
To have iintercultural competence means that you have a broad understanding of different cultures and can understand and work with people across differences. Keywords are: openness and curiosity; insight into your own culture; insight into other cultures, tolerance and respect for diversity, and intercultural capacity. 

6. Learning competence
To have learning competence means that you have that you have motivation and ability to continuously learning as human being, citizen and employee, and you know your own learning styles and thus the best ways to acquire new knowledge and skills in different learning areas. Key words are: curiosity and joy of learning, perseverance, self-discipline, awareness of own learning style, and responsibility for own learning.
Iintercultural and learning competences are seen in the following statements:
Cultural politics need the involvement and expertise of an active civil society. The diversity and opinion that exists in voluntary associations is essential to keep a multifaceted cultural policy that reflects the citizens’ different view of what is good, what is true and what is beautiful.
3. Questionnaires 
The goal of the questionnaire was to provide documentation of the main aims and values in the area of voluntary culture with focus on respectively 1) The learning aims of the associations, 2) The attitudes to the societal implications of the activities, 3) the current learning profile of the activities and future priorities, and 4) the attitudes to main positions of cultural politics.  The survey presented the overall results as well as the main results of the subgroups. 

In this summary we will only present the main issues from point 1-3, just as we only present the overall results. 

3.1 Methods 

Processing

The questionnaires were designed to be self-explanatory. However, since some concepts could be foreign to the respondents, they included an explanatory text for some of the questions. All questions were formulated with closed response categories in which the respondents had to choose between a series of possible answers.


The initial section of the questionnaires had factual questions about background, while the main part of the questionnaires was related to attitude issues. These questions regarding attitudes and values cannot be measured directly, but only indirectly through indicators, typically through indications of degree of adherence to an attitude issue. To ensure a greater certainty of the measurement of attitudes, we have used several questions on the same issue, where the response values are added together and their average is found. 


The processing of the data sets for the overall responses indicates the values ​​as an average, i.e. the average of responses equals the sum of observations divided by the number of observations. The survey data is processed by simple totals of responses within the different response categories. The results of these totals are presented as percentages in frequency tables, and these numerical values ​​provide thus the documentation of the survey. 

The numerical values of the attitude answers are derived from a five point Likert scale, where the series of five response categories consisted of

· Decisive importance/high importance/moderately importance/low importance/not important

· Decisive effect /High effect / moderately effect / low effect / no effect

· Fully agree / mostly agree / neutral / mostly disagree / totally disagree

Thereby the respondents’ assessment of the statements can be valued on a point-scale including 1.0 (100 %); 0.75 (75 %); 0.50 (50 %); 0.25 (25 %); 0.0 (0 %). This type of conversion requires that the five response categories are approximately continuous. 

Respondent groups 
In November 2008 the National association of Cultural Councils in Denmark represented 53 local Cultural Councils, each with 7-8 board members. Nationwide there thus were nearly 400 board members in the local cultural councils. 


Questionnaires were sent with a pre-paid return envelope to a representative sample of this group at 10%, equalling 40 questionnaires; and 26 responses were returned, of which 1 was discarded due to incomplete answers. This corresponded to a response rate of 63%. The responses were anonymous.


We estimate the response rate as satisfactory for this type of survey, and we consider the respondent group to be representative of the total group of board members nationwide with respect to age, gender and geographical distribution. However, representativeness in terms of education, employment and political affiliation may be more uncertain, since there are no general statements to compare with. However, the distribution of answers is estimated to correspond to the general distribution of board members.  


Table 1 on the next page shows the distribution of respondents. 
	Table 1: The distribution of respondent groups 

	Respondent groups 
	Number of respondents

	Total 
	25

	Male
	12

	Female
	13

	Age 18 – 59 years 
	12

	Age 60 years and above 
	13

	Province
	17

	Capital
	8

	Education, short and/or vocational 
	10

	Education, higher 
	15

	Occupation, private sector
	4

	Occupation, public sector 
	8

	Occupation, civil society associations 
	4

	Out of work (retirement, etc.) 
	9

	Anm.: This information is from the initial questions on back ground


Validity and reliability  

The validity of the questionnaires is considered to be reliable. The collected response is considered to be relevant to the derivative questions, which the survey’s problem formulation has outlined. 


The reliability of the collected data is considered to be in order. The questionnaires consist mainly of attitudinal questions, which are weighted from a typical Likert scale. These questions refer to and have consistency in relation to the conceptual framework of learning, which was presented in the theoretical section of the survey report. 
3.2 Aims of amateur culture


The main aims of activities   

The questionnaire included a presentation of nine possible main aims for the activities of the voluntary cultural associations, as can be seen in table 2 below. 

	Table 2: Main aims of voluntary culture  

	No.
	Here follows some statements about the possible objectives of the voluntary cultural area. 
How important do you think these objectives are in your cultural organisation? 
	Part-value
	Value
	Correspond to these main aims for lifelong learning 

	1
	To promote cultural interests and artistic quality
	
	0,82
	Artistic interests and quality

	2
	To promote cultural cohesion in society
	
	0,79
	Cultural cohesion

	3
	To promote personal joy and fullness of life (authenticity)
	0,71
	0,67
	Personal fulfilment

	4
	To promote personal self-determination (autonomy)
	0,62
	
	

	5
	To promote a community characterized by companionship

	0,77
	0,76
	Active citizenship

	6
	To promote citizenship and democratic culture 
	0,75
	
	

	7
	To promote social inclusion of vulnerable groups
	
	0,49
	Social inclusion

	8
	To promote employability and commercial needs
	
	0,46
	Employability

	9
	To promote an art-based liberal and civic adult education
	
	0,64
	Art based learning 

	Note: Valuated from a Likert 5-point scale with the following values: No importance (0.0), Low importance (0,25), Moderately important (0,50), High importance (0,75), Of decisive importance (1,0).  


The nine main statements and corresponding aims can be divided in three groups: 


First, statement 1 corresponds to the traditional main aim of promoting cultural interests and artistic quality. Typically, most amateur culture organisations will emphasise such aims in their mission statements and other main documents, and the group of stakeholders will also typically point out such aims in their description of the raison d’être of amateur culture. 

 Second, statements 2 – 8 correspond to the five main aims of livelong learning as defined by the European Commission in 2001 in the Message “Making a European area for lifelong learning a Reality”; and these aims were confirmed in the “Recommendation on key competences for lifelong learning”, which the Parliament and Council adopted in December 2006. In general, these aims include on the one hand a clear instrumental goal of employability, and on the other hand, a clear human goal of personal fulfilment (here described by the double objectives of authenticity and autonomy), and in between goals of cultural cohesion, social inclusion and active citizenship (here described by the double objective of companionship and democratic culture). 

Third, statement 9 has reference to the ideals of non-formal liberal adult education, especially the Nordic Grundtvigian tradition of life enlightenment, where the learning objectives primarily relate to the development of personal formation in a civic and democratic context, contrary to the EU agenda of lifelong learning that relate to competence development in a work life context. 
The respondents were asked to assess the importance of these different objectives in their own cultural organisation, by using a five-point Likert scale from “no importance” to “of decisive importance”.  The results were as seen in Table 2 above: 
· Statement 1 (presenting the traditional self-understanding with focus on artistic interests and qualities) got the highest score (0.82), which is between “high importance” and “decisive importance”. 
· Statement 2- 8 (presenting EUs five aims of lifelong learning) got a lower score. However, the least instrumental aims of “cultural cohesion”, “active citizenship” and “personal fulfilment” were assessed with respectively 0.79, 0.76 og 0.67, which equals “high importance”; while the two most instrumental aims of “employability” and “social inclusion (at the labour market)” got the lowest score with  respectively 0.46 og 0.49, which is below “some importance”. 

· Statement 9 (presenting the ideals of liberal adult education) got a quite high score with 0.64, which is between “some importance” and “high importance”. 

Art and learning  

Table 2 above presented the results of the initial questions on the importance of on the one side the traditional artistic self-understanding (value of 0.82) and on the other side a new agenda of “Grundtvigian” liberal adult education as life enlightenment (value 0.64). 

However, when these two different main aims were elaborated and specified in a new series of sub-questions the results were different, as seen in table 3 below.  

	Table 3: Artistic or learning aims, average all answers 

	Aims
	Here follows some statements about the possible objectives of the voluntary cultural area. 
How important do you think these aims are?
	Part-value
	Aver.
value

	Artistic aims
	A
	To promote cultural interests and artistic quality
	0,82

	
	A1
	That the participants can develop their artistic interests according to their own needs and conditions
	0,63
	0,62

	
	A2
	To be an important driving force behind the professional art (the amateurs is a major food chain for the elite)



	0,64
	

	
	A3
	To strengthen the participants artistic taste or aesthetic judgment, and thereby promote a more critical and demanding art audience
	0,58
	

	Learning aims
	I
	To promote an art-based liberal and civic adult education
	0,64

	
	I1
	To promote an art based philosophy of life, where aesthetic judgment and artistic insight enhance personal self-insight
	0,58
	0,71

	
	I2
	To promote an arts-based civic and liberal education that makes participants wiser on life, others and themselves
	0,78
	

	
	I3
	To promote a lifelong learning that considers human development as an end in itself and an essential characteristic of the good society
	0,84
	

	Note: Valuated from a Likert 5-point scale with the following values: Not important (0.0), Low importance (0.25), Moderately important (0.50), High importance (0.75), Of decisive importance (1.0).  


With more precise questions, the respondents value the importance of the “artistic aim” lower with only 0.62, while they value the “aim of life enlightenment” higher with 0.71. These changes in valuation could indicate that the active in amateur culture have sympathy or are attentive to an alternative agenda, where their activities are seen in the context of human and civic learning or rather as an important area of life enlightenment (in the Grundtvigian sense of liberal adult education). 


The activities and their outcome need thus not only to be interpreted and presented as artistic expressions, but can also be validated and profiled as art-based learning. This shift in agenda may bring new possibilities for documentation of the outcome to the participants and for profiling the effects to the stakeholders and the society in general.  
3.3 Amateur culture and society 

Part of the questionnaire had focus on the relation of the amateur culture to the wider society; and the results indicate clear attitudes by the respondents to societal and ideological questions with reference to humanistic and democratic understandings and values.  

Societal importance 

In relation to general questions on the societal importance of amateur culture the results can be seen in table 4 below.   

	Table 4: Societal importance of voluntary culture, average all answers

	 No
	Here follows some statements about the societal importance of the voluntary cultural activities. 

To which extent do you agree with these statements? 
	Value
	Avr. value

	7.1
	The amateur culture contains important values for a good society, and we must therefore promote these values in a wider societal context. 
	0,90
	0,82

	7.2
	Active art practise strengthens the expressive ability, responsiveness and the ability to engage in a free dialogue, and these skills can be used in many other contexts and communities.
	0,81
	

	7.3
	Artistic activity is characterized by pleasure and learning, trust and equality, and personal action, and it provides an experience that can be transferred to other contexts
	0,78
	

	7.4 
	Voluntary cultural activities develop the aesthetic judgment, which is also useful to orient oneself in a world of constant cultural and social change
	0,79
	

	Note: Valuated from a Likert 5-point scale with the following values
Totally disagree (0,0), mostly disagree (0,25), neutral (0,50), mostly agree (0,75), Fully agree (1,0).  


The respondents “mostly or completely agree” (0.90) that "the voluntary cultural associations contain values ​​that are important for a good society".

One side of these values ​​is about "strengthening the expressive ability, responsiveness and ability to engage in a free dialogue”, which the respondents “mostly or fully agreed” were the case (0.81). These abilities refer to an enhanced communicative rationality that can promote a democratic culture and the aim of discourse ethics to engage in a cohesion-free and rational dialogue. 


Another side of these values is the experiences of a free community characterised by “pleasure and learning, trust and equality, and personal action”, which the respondents “mostly or fully agreed” were the case (0.78). These experiences promote framework conditions for communicative rationality, such as a strong social capital with equality and freedom for personal engagement. 


A third side of these values ​​is the development of “aesthetic judgment, which is also useful to orient oneself in a world of constant cultural and social change", which the respondents “mostly or fully agreed” were the case (0.79). The aesthetic judgment can be seen as an important dimension of a modern personal formation (Bildung) that is essential also to enhance the communicative rationality in the society.

The responses from the board members of the local cultural councils do not support a widespread understanding of the amateur culture as self-sufficient reserves without broader societal interests or implications. On the contrary, the respondents believe that the cultural associations help develop a good society, especially because they sustain and promote a rich life world and a strong civil society with a higher level of humanistic and democratic values. 


The board members are aware of the value of their core business, and as seen in the next sections, they also have clear attitudes to broader political and societal questions. These attitudes refer both to questions about the relationship between work and leisure,  and more general attitudes to cultural politics. 
Work and leisure time 
The respondents’ assessments of the differences between the voluntary cultural activities and wage labour can be seen in table 5 below. 

	Table 5: Relation between work and leisure time, average all answers 

	 No
	Here follows some statements about the societal importance of the voluntary cultural activities. 

To which extent do you agree with these statements?
	Value
	Avr. value

	7.7
	The free community of artistic activity contains human and democratic qualities that are not equally 
developed through wage labour or consumption of culture industry offers.
	0,69
	0,70

	7.8
	Participation in amateur culture provides the opportunity to realize sides of oneself that working life does not allow.
	0,71
	

	Note: Valuated from a Likert 5-point scale with the following values

Totally disagree (0,0), mostly disagree (0,25), neutral (0,50), mostly agree (0,75), Fully agree (1,0).  


First, the respondents mostly agree (0.69) that "the free community of artistic activity contains human and democratic qualities that are not equally developed through wage labour or consumption of culture industry offers”. Second, the respondents also mostly agree (0.71) that "participation in amateur culture provides the opportunity to realize sides of oneself that working life does not allow”.

The respondents thus distinguish between the learning qualities and personal benefits that are developed respectively in a voluntary cultural context and in the more commercial activities of work life. They are aware that the role as employee involves other learning requirements and provides other learning needs than the role as a fellow human being and citizen in a civil society context. 
Volunteering as career means 
The respondents’ also had a clear attitude to the new management inspired agenda, where volunteering is legitimized as and reduced to a mean for an improved professional career in a labour market context. 

	Table 6:  Amateur arts as a career mean, average all answers

	 No
	Here follows some statements about the societal importance of the voluntary cultural activities. 

To which extent do you agree with these statements?
	Value
	Avr. value

	7.11
	I am active in amateur culture, because it is a good way to develop skills that I can use in my professional career
	0,26
	0,19

	7.14
	I want to take on leadership tasks in cultural association, because it can give extra points in my CV and thus contribute to better pay and conditions in my working life.
	0,12
	

	Note: Valuated from a Likert 5-point scale with the following values

Totally disagree (0,0), mostly disagree (0,25), neutral (0,50), mostly agree (0,75), Fully agree (1,0).  


The majority of the respondents cannot approve that the time used in amateur culture or volunteering in the cultural communities should or can be justified as a means to promote professional careers on the labour market. 

First, the respondents predominantly disagree (weighted 0.26) that “I am active in amateur culture, because it is a good way to develop skills that I can use in my professional career”.  Second, they almost completely disagree with (weighted 0.12) that “I want to take on leadership tasks in cultural association, because it can give extra points in my CV”. 

These strong rejections of an instrumental view on associational activity is noteworthy, particularly in light of the fact that for years it has been an important neoliberal agenda for government and business to learn the voluntary culture associations to consider the value of their activities in relation to a commercial perspective. This instrumental agenda has among other things characterised the new discourse of recognition of prior competences acquired in non-formal adult education and informal associational learning, which EU promoted with the Memorandum on Lifelong Learning from 2000 and successive in most of the member states. 

Learning and cultural politics  
The European Council adopted in Lisbon in March 2000 as a strategic goal that the European Union should become the most competitive and dynamic knowledge-based society in the world – and the key words became lifelong learning and continuous competence development interpreted from the new management theories of investments in human capital. 

The European Commission's publication of the Memorandum of Lifelong Learning in 2000 promoted a new focus on the non-formal learning in adult education and the informal learning within civil society associations and thereby also on the learning that unfolds in amateur art and voluntary culture. Subsequently, its major grant programs for Education, Youth, Culture, and Civil Society were marked by the agenda of lifelong learning. This new agenda also gained a foothold in the Nordic cooperation, and the Nordic Council of Ministers’ major cultural programs has now integrated the learning aims in the support to artistic and cultural activities. The new learning terminology now also dominates the Danish legislation in the Ministry of Education, and increasingly also within the Ministry of Culture. 

With this development “lifelong Learning” has become a new central concept of cultural policy. Just like the educational policy for a long time has been marked by a paradigm conflict between humanistic and instrumental discourses, cultural policy now also is marked by a paradigm conflict between a humanistic and an instrumental agenda. The essential question is therefore, which learning discourses shall form the future cultural policy. Should it be a humanistic discourse with a focus on the personal and democratic formation, or should it be an instrumental discourse with a focus on competence development for the benefit of a competitive market economy. 


One may say that this question already has been answered, because during the last decade the cultural policy has been dominated by market-oriented aims and new performative management means; and the Instrumental learning discourse will in the future therefore also dominate the cultural policy in relation to amateur culture.  However, the outcome is still open, because the Nordic cultural model with focus on humanistic and democratic aims has dominated in the post-war period until 2000; and seen from the perspective of the Nordic cultural model the natural choice may be a humanistic learning discourse where the amateur culture has reference to the traditions of the Grundtvigian life enlightenment. 


  The Nordic cultural model and the Grundtvigian liberal adult education traditions still has a strong voice in the Danish society, and it surely has a strong voice among the board members of the local cultural councils, as can be seen in the answers presented in table 7 below. Here the questionnaire put focus on the respondents’ attitudes to a learning agenda in the cultural policy, including a discourse characterized by personal formation in a context of liberal adult education. 
	Table 7: Cultural policy with learning-oriented goals, average all answers


	No
	Here follows some statements about possible aims of cultural policy. 

To which extent do you agree with these statements?
	Value
	Avr. value

	10H.1
	A main significance of amateur culture is its contribution to a more comprehensive personal formation, both in the sensual, emotional and intellectual respect.
	0,81
	0,77

	10H.2
	The amateur culture in civil society context has more in common with the liberal adult education as civic enlightenment than with the professional art field.
	0,72
	

	10H.3
	Amateur culture should not be legitimized by an art theory with focus on high artistic quality, but rather by a learning theory with focus on providing human and civic development.
	0,78
	

	Note: Valuated from a Likert 5-point scale with the following values

Totally disagree (0,0), mostly disagree (0.25), neutral (0.50), mostly agree (0,75), Fully agree (1.0).  


Overall, the respondents mostly agree that amateur culture can be determined from a learning-related understanding, focusing on the dimension of personal formation (with an average of 0.77).

First, the respondents “mostly or completely agreed” (0.81) that "a main significance of amateur culture is its contribution to a more comprehensive personal formation, both in the sensual, emotional and intellectual respect”.  Second, they “mostly agreed” (0.72) that “the amateur culture in civil society context has more in common with the liberal adult education as civic enlightenment than with the professional art field”. Third, they “mostly agreed (0.78) that “amateur culture should not be legitimized by an art theory with focus on high artistic quality, but rather by a learning theory with focus on providing human and civic development”. 

The respondents’ approval of a humanistic learning agenda is significant, because it refutes a common self-understanding in the field, where the artistic qualities and possibly artistic ambitions are seen as decisive, and the amateur art activity must be evaluated on the same objectives as the professional art.

The respondents tend to agree that the amateur culture's most important role is not to achieve a high artistic performance or produce works with high artistic qualities, but rather to promote the participants personal formation. Within the Grundtvigian pedagogy this viewpoint is expressed like this: “We don’t teach in a subject, but with a subject”. Here, the focus is not on, what is to be learned, but on the learner.


This does not imply a contradiction between the academic aims and the personal formation. On the contrary, it often occurs that the free learning can lead to an intensive professional development, perhaps because it is more personally relevant, when you as an “amateur” are driven by love for the subject. Through joy, preoccupation and immersion in the subject, there can be a strong professional development as well as personal growth. But ultimately, the value of the learning is not assessed by the level of achieved “professional” skills, but on the degree of personal development.

Such an assessment cannot of course apply to the professional artist, who must be able to master his craft and the given professional standards, if he or she should manage to live by the art. 

3.4 The learning outcome in voluntary culture  

The applied learning terminology

Learning has in recent years become a central concept in pedagogy, education and NGO activities. Learning takes place in formal education from primary school to university, in non-formal education such as popular adult education and as informal learning in voluntary activities in civil society. As a consequence there has been much focus on documentation of prior learning in non-formal adult education and informal learning in voluntary associations. However, the developed methods have generally only been focusing on competences (soft skills), while the dimensions of learning related to knowledge and personal formation (Bildung) are not part of the documentation. 

We therefore see a need to develop a broader learning methodology, and in this survey, we want to highlight what may characterize learning in the voluntary cultural associations. The developed questionnaire for validation of the learning outcome is based on an understanding of learning as consisting of three dimensions, each of which is determined by six elements:
· The dimension of Personal Formation (Bildung) consists of six elements: Authenticity, autonomy, reflexive knowledge, moral sense, aesthetic sense, and integrated unity (the whole person). 

· The dimension of Knowledge & Skills consists of six elements: General knowledge of man, society and culture, as well as specific knowledge, skills and didactic ability in a particular artistic subject.
· The dimension of Competences consists of six elements: Social, communicative, creative, self-management, intercultural, and general learning competences. 
The three dimensions of learning cannot – in our point of view - do without each other. Personal formation will be empty without knowledge-anchoring and act-weak without competence; knowledge will be directionless without personal formation and impractical without competence; and competences will be empty without knowledge and bewildered without personal formation. 


Elements from the three dimensions are part in one form or another in all learning processes. But their weight and qualities may vary a lot depending on the given learning arena. Especially in the area of amateur art and voluntary culture, we find it important to use a learning methodology and related questionnaire for validation of the learning outcome, which can clarify the aesthetical and Bildung-related benefits.

The dimension of personal formation 
The applied definitions 

The essential part of the questionnaire framework was the attempt to determine the dimension of personal formation through six elements: 
· Authenticity- meaning you are genuine and natural, intuitive, spontaneous and lively in the sense "that you are yourself." Keywords are self-feeling, joy of live, intuition, spontaneity, fullness and openness. 

· Autonomy- meaning you can take a personal stand and follow your own judgement on the basis of a personal outlook on life. Keywords are self-confidence, courage of life, independence, self-determination, and personal attitudes.

· Reflexive knowledge - meaning you have a personal approach to your knowledge of human culture, society and nature, and that you can consolidate this knowledge into a holistic view of life. Keywords are general orientation, critical thinking, interdisciplinary, self-reflexive, and a personal outlook on life. 

· Moral sense - meaning you can that you can act as fellow human being in the close relationships and can act as citizen in the larger societal conditions. Key words are empathy, ethics of reciprocity, democratic culture, solidarity, and active citizenship.

· Aesthetic sense - meaning you are sensitive and imaginative, have a feeling for moods, can express yourself sensual and poetic, and can use aesthetic judgements. Key words are sensitivity, sensuality and emotional, poetic, imaginative, and artistic taste.  

· Versatile personality - meaning you can integrate reason and emotions and combine judgements of knowledge, moral and aesthetic.  Key words are self-esteem (unity of self-feeling and self-confidence). balance of reason and feelings, combined judgements of knowledge, moral and aesthetic; alternate between self-control of autonomy and spontaneity of authenticity, 
Validation of personal formation 
Table 8 below presents the respondents’ validation of the outcome of personal formation by participating in amateur culture, like art-based learning activities. The dimension of personal formation is validated by six elements, each of which is assessed by three key questions. The validation is based on a five-point Likert scale ranging from a very low degree to a very high degree. 
	Table 8: The elements of personal formation, validation of outcome 

	Element
	No
	Here follows some statements about the possible outcome of personal formation 

by participating in art-based activities in amateur arts or voluntary culture.  

To which extent do you agree with these statements?
	Part value
	Value

	Authenticity
	1.1a
	It has strengthened my self-esteem and joy of life – i.e. my feeling of being myself, or being present in my own life and sense of belonging in the world.
	0,60
	0,58

	
	1.1b
	It has strengthened my spontaneity and my courage of life - i.e. my ability to act in a spontaneous and unforced manner and be self-forgetful engaged with the world and others
	0,50
	

	
	1.1c
	It has strengthened my sense of vitality and happiness - i.e. to devote myself to something that has value in itself or carries its own meaning.
	0,65
	

	Autonomy
	1.2a
	It has strengthened my independence - i.e. my courage to take a personal stand and follow my own values
	0,54
	0,58

	
	1.2b
	It has strengthened my self-determination - i.e. my ability to assess situations, choose own goals and trust my own judgment.
	0,55
	

	
	1.2c
	It has strengthened my vigour and initiative - i.e. my confidence that change is possible and that I can make a difference and put a personal stamp on a common task.

	0,64
	

	Reflexive knowledge
	1.3a
	It has strengthened my general life orientation - i.e. to place my different knowledge into a broader more holistic understanding of people, society and culture


	0,61
	0,56

	
	1.3b
	It has strengthened my reflectivity - i.e. to assess my personal and common human conditions as interrelated and sides of the same issue. 


	0,55
	

	
	1.3c
	It has clarified my world view - i.e. promoted a more holistic view of life, others and myself, where the individual and the common is better connected
	0,52
	

	Moral sense
	1.4a
	It has strengthened my moral judgment - based principally on the golden rule that you should act unto others as you want them to act toward you.

	0,60
	0,61

	
	1.4b
	It has strengthened my democratic culture - i.e. my appreciation of an equitable and cohesion-free community, where trust, dialogue and mutual consideration is in focus.
	0,59
	

	
	1.4c
	It has strengthened my citizenship - i.e. my understanding that the common good and the public interest is beyond self-interest and group interests.


	0,65
	

	Aesthetic sense
	1.5a
	It has strengthened my aesthetic judgment - i.e. a sharpened sensitivity and attention to artistic quality and cultural differences and qualities in general.
	0,66
	0,64

	
	15b
	It has strengthened my poetic involverethed - i.e. an openness of to the many narratives of live and the different emotional moods we experience the world through.
	0,62
	

	
	1.5c
	It has reinforced my sensory perception and imagination - i.e. use of metaphors, imagery, musicality and sensuous intuition, which enrich our interpretation register
	0,63
	

	Wholeness
	1.6a
	It has strengthened my versatile personal development by providing a better balance between 
reason and emotion, between the use of rational concepts and sensuous intuition
	0,58
	0,58

	
	1.6b
	It has strengthened me as a whole person - especially by creating more coherence and synergy between my knowledge, moral and aesthetic judgment.
	0,59
	

	
	1.6c
	It has strengthened me as a whole person - especially to interact between autonomy and 
authenticity, between self-control and self-forgetful and spontaneous engagement
	0,58
	

	
	Average personal formation 
	0,59

	Note: Valuated from a Likert 5-point scale with the following values: 

Very low degree (0.0), Low degree (0.25), Some degree (0,50), High degree (0,75), Very high degree (1,0).  


The average of the six elements of personal formation is 0.59, which is between some and a high degree. 

This average is slightly higher than the average of knowledge & skills (0.55) and competences (0.54) as presented in the next two sections.

The element of ”aesthetic sense” is valued highest with 0.64, which is not surprising as the learning activities take place in the field of art and culture. Then follows “moral sense” with 0.61; indicating that voluntary associations typical are characterized by a democratic culture of equality, trust and mutual considerations. 


The elements of “authenticity, autonomy and wholeness” are values alike with 0.58, which is almost as high as the aesthetic and moral sense. For “authenticity”, it is the sense of vitality and happiness that is weighted highest with 0.65. For “autonomy”, it is the vigour and initiative that is valued highest with 0.64.

The element of “reflexive knowledge” is valued slightly lower than the other elements with 0.56, which should be expected, since the aesthetic activity is paramount. Rather, it may be surprising that this element is not valued lower, however the respondents assess that the art-based activities also develop a reflective “life orientation”. They hereby support the view that arts also make its practitioners and users wiser on life and others. 


We can mention that the responses to statements about the dimension of personal formation did not have a higher level of "do not know" answers than the statements about the two other dimensions of knowledge and competences. This is noticeable, because the terminology and statements in relation to personal formation may seem difficult and unfamiliar. However, the respondents did not seem to find it particularly difficulty to understand, and they actually assessed these elements more important than the elements of competences and knowledge; despite the fact that the concept of "personal formation" and its elements have disappeared from most of the current learning theory and has become “foreign words”, especially in the instrumentally oriented competence discourses. 
The dimension of knowledge and skills
The applied definitions 

The dimension of knowledge and skills is determined by six elements, including three related to general knowledge about human, society and culture and three others related to specific knowledge, skills and didactical ability on a specific artistic subject (area of interest).   

· General knowledge about man - meaning that you have a broad knowledge of human conditions, can address human condition and values, and have the skills to act in interpersonal situations. Keywords are general knowledge, assessment ability, personal attitudes, disseminating skills, and acting capacity in relation to interpersonal situations.

· General knowledge about society - meaning that you have a broad knowledge of society, can address societal conditions and values, and have the skills to act in social and political situations. Keywords are general knowledge, assessment ability, personal attitudes, disseminating skills, and acting capacity in relation to societal situations.

· General knowledge about culture - meaning that you have a broad knowledge of culture, can address cultural conditions and values, and have the skills to act in cultural situations. Keywords are general knowledge, assessment ability, personal attitudes, disseminating skills, and acting capacity in relation to intercultural situations.

· Specific knowledge of your area of ​​interest - meaning that you have developed your knowledge in this specific academic topic. Keywords are knowledge about the subject’s area, disciplines, methods, history, application and quality standards. 

· Professional skills in your area of ​​interest - meaning that you have developed your skills in this specific academic topic. Keywords are quality assessment, performance; technical skills, methodological skills, dissemination, and overall application of the skills.

· Didactical insight in your area of ​​interest - meaning that you have developed knowledge about your own learning style and your ability to choose the kind of learning that works best for you within your topic. Keywords are insight in pedagogical methods for the topic, practical teaching and learning forms, professional ethics; didactic self-awareness, insight in own personal learning style. 

Validation of knowledge & skills  

Table 9 below presents the respondents’ validation of the outcome of knowledge & skills by participating in amateur culture, like art-based learning activities. The dimension is also validated by six elements, each of which is assessed by three key questions. The validation is based on a five-point Likert scale ranging from a very low degree to a very high degree. 
	Table 9: The elements of knowledge & skills, validation of outcome

	Element
	No
	Here follows some statements about the possible outcome of knowledge & skills 

by participating in art-based activities in amateur arts or voluntary culture.  

To which extent do you agree with these statements?
	Part value
	Value

	Knowledge & skills human conditions
	2.1a
	It has increased my general knowledge about human behaviour, values ​​and opportunities.
	0,63
	0,59

	
	2.1b
	It has increased my ability to critically interpret human relationships and conditions.
	0,54
	

	
	2.1c
	It has increased my ability to assess specific human situations from a broader view on humanity.
	0,59
	

	Knowledge & skills culture
	2.2a
	It has increased my general knowledge about cultural conditions and values
	0,62
	0,63

	
	2.2b
	It has increased my ability to critically interpret different cultural relationships 
	0,63
	

	
	2.2c
	It has increased my ability to assess specific cultural conflicts from a broader view on culture
	0,64
	

	Knowledge & skills society
	2.3a
	It has increased my general knowledge about societal conditions and values
	0,51
	0,50

	
	2.3b
	It has increased my ability to critically interpret different social and political questions
	0,47
	

	
	2.3c
	It has increased my ability to assess specific societal situations ​​from a broader view on society.
	0,53
	

	Knowledge  
Your cultural topic
	2.4a
	It has increased my professional knowledge about the theory and history of the artistic subject area in which I am active
	0,53
	0,52

	
	2.4b
	It has increased my professional knowledge of techniques and methods in the artistic subject area in which I am active
	0,53
	

	
	2.4c
	It has increased my professional knowledge of quality standards in the artistic subject area in which I am active
	0,51
	

	Skills  

Your cultural topic
	2.5a
	It has increased my professional skills in judging the quality of artistic performance in the artistic field in which I am active
	0,57
	0,52

	
	2.5b
	It has increased my skills in exercising the techniques and methods that apply in the artistic field in which I am active
	0,52
	

	
	2.5c
	It has increased my skills in artistic performance in the subject area in which I am active
	0,46
	

	Didactic  
Your cultural topic
	2.6a
	It has increased my understanding of the pedagogical goals and methods used in the artistic field in which I am active
	0,58
	0,53

	
	2.6b
	It has increased my understanding of the professional ethic and norms that characterize the artistic field in which I am active


	0,53
	

	
	2.6c
	It has increased my (didactical) self-insight into the forms of learning within my artistic field, which suits me best
	0,48
	

	
	Average knowledge & skills 
	0,55

	Note: Valuated from a Likert 5-point scale with the following values: 

Very low degree (0.0), Low degree (0,25), Some degree (0,50), High degree (0,75), Very high degree (1,0).  


The average of the six elements of knowledge & skills is 0.55, which is above some degree. This average is slightly lower than the average of personal formation (0.59) and slightly higher than competences (0.54).  

For the relative weight between the six elements, it can be seen that it is “the general knowledge about culture”, which is valued highest (0.63), and then comes “the general knowledge of human conditions” (0.59), while “the general knowledge of society” is valued lowest (0. 50). This distribution is not surprising, since we talk about activities in the field of amateur culture. 


However, it is surprising that the three other elements related to a specific artistic subject (area of interest) do not get a higher value. The valuations of respectively “professional knowledge, skills and didactics in a specific subject” are 0.52, 0.52 and 0.53. Apparently the “art-related professional outcome” is not so much in focus, and it contradicts a typical self-understanding in the area, according to which the promoting of artistic quality and “professional learning” is paramount. It seems the learning benefits at least as much relate to general knowledge & skills than specific “professional” artistic knowledge & skills. 


It may also indicate that the learning in the voluntary cultural associations is much broader than to develop just artistic quality within a certain cultural area of interest. 
The dimension of competences 

The applied definitions 

The dimension of competences is determined by six core competences in relation to cooperation, communication, creativity and innovation, self-management, intercultural understanding and general learning ability.

· Social competence - meaning that you can engage in social communities in a constructive way. Keywords are empathic and inclusive, responsible and accountable, participatory and engaged, tolerant, and respectful insight in diversity. 

· Communicative competence - meaning that you have motivation and ability to communicate with others in a good and appropriate way. Key words are: enjoy communicating, clear and distinct; can use different communication forms, conscious of communication styles, can change stile of communication. 

· Creative and innovative competences - meaning that you can see new possibilities, easily get new ideas, and have the ability to develop and implement innovations. Key words are: can see new opportunities, reliable intuition, imaginative, unorthodox, and experimental,  

· Competence of self-management - meaning s that you that you are good to plan and implement your own tasks. Keywords are: self-propelled, entrepreneurial, goal-oriented planning, self-awareness of weak and strong points, and risk-oriented. 

· Intercultural competence - meaning that you have a broad understanding of different cultures and can understand and work with people across differences. Keywords are: openness and curiosity; insight into your own culture; insight into other cultures, tolerance and respect for diversity, and intercultural capacity. 

· Learning competence - meaning that you have that you have motivation and ability to continuously learning as human being, citizen and employee, and you know your own learning styles and thus the best ways to acquire new knowledge and skills in different learning areas. Key words are: curiosity and joy of learning, perseverance, self-discipline, awareness of own learning style, and responsibility for own learning.
Validation of competences 
Table 10 below presents the respondents’ validation of the outcome of competences by participating in amateur culture, like art-based learning activities. The dimension is also validated by six elements, each of which is assessed by three key questions. The validation is based on a five-point Likert scale ranging from a very low degree to a very high degree. 
	Table 10: The elements of competences, validation of outcome

	Element
	No
	Here follows some statements about the possible outcome of competences 

by participating in art-based activities in amateur arts or voluntary culture.  

To which extent do you agree with these statements?
	Part value
	Value

	Social
	3.1a
	It has increased my ability to collaborate on common tasks
	0,65
	0,60

	
	3.1b
	It has increased my ability to take responsibility for solving the common challenges
	0,60
	

	
	3.1c
	It has increased my ability to involve others in solving a common task.
	0,54
	

	Communicative
	3.2a
	It has strengthened my ability to communicate in a clear and appropriate manner.
	0,59
	0,59

	
	3.2b
	It has made me better at using various communication forms and to adapt them to different situations
	0,61
	

	
	3.2c
	It has strengthened my ability to communicate in unfamiliar contexts
	0,57
	

	Creative/Innovative
	3.3a
	It has strengthened my ability to see new possibilities and finding new ways to solve a uncommon task
	0,57
	0,53

	
	3.3b
	It has strengthened my ability to use my intuition and imagination to solve problems.
	0,51
	

	
	3.3c
	It has strengthened my ability to experiment and to abandon old solutions.
	0,50
	

	Self-management
	3.4a
	It has made me more self-propelled and enterprising in many other contexts.
	0,49
	0,48

	
	3.4b
	It has made me better at initiating and completing my tasks.
	0,48
	

	
	3.4c
	It has made me better to take on a risk based on an assessment of my strengths and weaknesses.
	0,47
	

	Intercultural
	3.5a
	It has strengthened my ability to express ideas, experiences and emotions in various cultural communities
	0,51
	0,56

	
	3.5b
	It has strengthened my ability to behave appropriate in different cultural contexts.
	0,57
	

	
	3.5c
	It has strengthened my openness and curiosity in relation to other cultural expressions and values.
	0,61
	

	Learning ability
	3.6a
	It has strengthened my desire and ability to acquire new knowledge and skills that can be used in practice.
	0,57
	0,47

	
	3.6b
	It has made me better at overcoming obstacles to achieve my learning objectives.
	0,45
	

	
	3.6c
	It has made me more aware of my learning process and my preferred learning style, and thus how I learn best
	0,41
	

	
	Average competences 
	0,54
	
	 
	

	Note: Valuated from a Likert 5-point scale with the following values: 

Very low degree (0.0), Low degree (0.25), Some degree (0.50), High degree (0.75), Very high degree (1.0).  


The average outcome of the six elements of competences is 0.54) corresponding to some degree. This average is lower than the average of personal formation (0.59), and slightly lower than the average of knowledge & skills (0.55). 


For the relative weight between the six elements, it can be seen that the highest weight is given to the social competence (0.60) and communicative competence (0.59), while the lowest weight is given to general learning ability (0.47) and self-management (0.48). It may not surprise that the outcome for social and communicative competences get a higher value than the outcome related to self-management, since it characterizes the voluntary associations to organise activities in community. However, it may be a surprise that the "creative and innovative competences only get a value in the middle (0.53). 


A typical instrumental argument for the relevance of art-based subjects is, both in primary and secondary school, and in liberal adult education and in the voluntary associations, that they develop creativity and innovative skills, which should be useful in other contexts, for example by providing needed skills for new creative and innovative jobs in the knowledge-intensive businesses especially in the cultural industry.


But this survey does not confirm the assumptions of such a formal learning theory, where specific abilities acquired in a specific art-based subject just can be transferred to other disciplines and contexts; for example, when you develop your ability to play an instrument, you also get better at math or when you are good at singing in the choir, you will also be better to solve "creative" tasks in the advertising industry.


This learning theoretical assumption of transferability or generalization is essential for the current discourses about the value of "prior learning", and it is used often in amateur culture circles as an argument for the derivative value of the activities.  Moreover, it is surprising that this assumption of transferability is so widespread, because it has - according to our knowledge - never been demonstrated convincingly in empirical studies. 
Summary of the overall learning outcome 

Table 11 below provides a comparative overview of the respondents’ valuation of the learning outcome for active in amateur art and voluntary culture. 
	Table 11: Summary of learning outcome, dimensions and elements

	Dimensions
	Elements
	Value
	Average

value

	Personal 

formation
	1.1
	Authenticity 
	0,58
	0,59

	
	1.2
	Autonomy
	0,58
	

	
	1.3
	Reflexive knowledge 
	0,56
	

	
	1.4
	Moral sense
	0,61
	

	
	1.5
	Aesthetic sense
	0,64
	

	
	1.6
	Wholeness (integrated versatility) 
	0,58
	

	Knowledge 

& skills
	2.1
	General knowledge on human conditions  
	0,59
	0,55

	
	2.2
	General knowledge on cultural issues
	0,63
	

	
	2.3
	General knowledge on societal issues
	0,50
	

	
	2.4
	Professional knowledge on a specific artistic subject area 
	0,53
	

	
	2.5
	Professional skills on a specific artistic subject area
	0,51
	

	
	2.6
	Didactical abilities on a specific artistic subject area
	0,53
	

	Competences
	3.1
	Social competence
	0,60
	0,54

	
	3.2
	Communicative competence
	0,59
	

	
	3.3
	Creative-innovative competence
	0,53
	

	
	3.4
	Self-management competence
	0,48
	

	
	3.5
	Intercultural competence
	0,56
	

	
	3.6
	Learning competence
	0,47
	

	 
	Average learning outcome 
	
	0,56

	Note: Valuated from a Likert 5-point scale with the following values: 

Very low degree (0.0), Low degree (0.25), Some degree (0.50), High degree (0.75), Very high degree (1.0).  


The overview of the respondents' valuation outlines that the overall learning outcome is 0.56, and that the outcome is highest for the personal formation (0.59) followed by knowledge & skills (0.55) and competences (0.54). The most important results may be that the terms and questions for all three dimensions make sense for the respondents, and they can thus assess the relative values of the different elements and their dimensions. 

We can mention that the used rating scale is not comparable to a standard grading scale in formal education, where the ratings are assessed with reference to a defined subject or course description (sanctioned by the Ministry of Education), and by means of specific examination methods and criteria for grading. This provides a higher level of objective assessments. 


In this questionnaire the used assessment does not refer to a defined rating scale and the assessment is done by the participants themselves without any external “examination”. The questionnaire share this weakness with other existing questionnaires used in the documentation of prior learning, such as the edition the Danish Adult Education Association has developed in collaboration with the Ministry of Education. 

The benefit of this type of question framework and rating method is that it nonetheless can indicate the relative outcome between the different dimensions and elements, and it can thereby also compare results for comparable groups at different places and over a period of time. Learners can use the question framework for a personal learning assessment or evaluation; and learning providers can use it to assess whether the planned learning outcome corresponds to participants’ assessments of their actual outcome. 

4. Focus points and recommendations 
A main objective of the need analysis including the vision seminar has been to clarify the focus points and recommendations for the successive development of new methods in work package 5 in spring 2013.

Our current work in work package 3 with preparing the Memo on baseline and completing the vision seminar 5 December 2012 in Copenhagen has clarified the following focus points and recommendations.  
4.1 Focus points 
We should seek to focus on

· How the aesthetic side of learning can be determined so it is operational for documentation

· How content and outcome of the aesthetic learning differs from other types of voluntary learning in non-formal and informal learning environments.

· Why and whether it will be important for active aging

We know that arts-based learning share qualities with many other forms of learning, such as
· To come away from home, meet others, learn something that can be used in other contexts (e.g. develop social and communication skills, become wiser about oneself, others and life, etc.)

· But what special qualities have art based for the participants in relation to for example sports, other hobbies and associational interests - what particular difference makes art and culture as a learning topic for active aging
To answer these questions, we must be able to distinguish and define the special qualities of aesthetic learning compared to other types of learning. We must therefore first develop our theoretical  discourse and concepts of the aesthetic learning, before we can develop a methodical usable questionnaire or interview guide, which can be used to collect empirical evidence with.

4.2 Recommendations 
The documentation materials presented here (life stories and questionnaire results) have largely used a terminology based on three main learning dimensions: Personal formation, Knowledge & skills; and competences - and the aesthetic qualities can be found in elements from all three dimensions. For example, the aesthetic sense is an separate element in the dimension of personal formation; particularly artistic topics are part of the dimension of knowledge & skills; and the creative and innovative competence is part of the dimension of competences. 
However, another approach could be to develop a learning model based on the classic tripartite division of rationality in the discursive, moral and aesthetic learning qualities (the search for the true, the right, and the beautiful). For each of these three dimensions we should then be able to define some main elements that can be described with keywords, which in turn can be translated into lead questions in a questionnaire or an interview.

Such a new approach will reverse the previous model, so the primary optic is determined by the tripartite division of rationality and only secondary it may also assess whether these learning qualities have an impact on development of the dimensions of personal formation, knowledge and skills, and competences. 
	The new model is based on the three main forms of rationality  
	
	The old model is based on three main dimensions of learning

	Forms of rationality
	Elements
	
	Dimensions of learning 
	Elements

	Discursive 
	D1 - D2 - D3
	
	Personal formation
	P1 - P2 - P3

	Moral
	M1 - M2 - M3
	
	Knowledge & skills
	K1 - K2 - K3

	Aesthetic
	A1 - A2 - A3
	
	Competences
	C1 - C2 - C3


This new model with focus on the tripartite division of the rationality forms should – in our point of view – make it easier to describe the particularly qualities of the aesthetic learning, and it may also be possible to assess whether these qualities of our rationality have certain impact on respectively the dimensions of personal formation, knowledge and skills, and competences.

The interesting thing about such an approach may also be to examine whether the learning outcome in voluntary culture and amateur art has a higher degree of aesthetic qualities than in for example outdoor activities and sports, or other disciplines, which also to some degree include aesthetic qualities.  Such an examination must imply that we complete surveys in the area of art based learning as well as in other areas of voluntary associational learning and then can compare the results. 
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