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I. The ART-AGE project  

This Grundtvig Learning Partnership, entitled "Art based learning and active aging" (acronym ART-AGE) is carried out in the period, August 2012 - July 2014 and includes six partners. 

The aim is to exchange and identify possible ways to demonstrate the art-based learning importance of active aging.

See the project website - http://www.theloveofit.org/art-age/ 
The partners
The partnership circle includes four national organizations from the field of amateur arts and voluntary cultural associations, as well as two organizations from field of liberal adult education: 

Interfolk (DK) (Applicant and coordinator) 

- see www.interfolk.dk 

Cultural Councils in Denmark (DK)


- see www.kulturellesamraad.dk 

Voluntary Arts (UK) 



- see www.voluntaryarts.org 

Kunstfactor – now LKCA (NL)


- see www.lkca.nl 

Republic of Slovenia Public Fund for Cultural Activities (SI) 
- see www.jskd.si 

Löftadalens Folk High School (SE) - see www.regionhalland.se/vara-skolor/loftadalens-folkhogskola 

It further included "The Latvian National Oral History Project" in the application (see www.dzivesstasts.lv), but they were put on the waiting list in Latvia due to stiff competition from other applications with Latvian partners.
Background and need   
All EU Member States have a comprehensive civil society sector of amateur arts, voluntary culture and arts-based adult education, where a myriad of cultural and educational associations unfolds learning for 20 to 30 percent of its peoples.

Among the area's spokespersons and other stakeholders these art-based activities are not interpreted and presented from a learning discourse, but more traditionally from an artistic and cultural discourse, and there is no developed practice of documenting the results of the arts-based activities as a learning activity. Moreover, the area also lacks methods to document and profile the relevance of the arts-based learning for active aging.
Objectives and results
The overall aim is to identify and redefine new methods to document, validate and profile the learning qualities of the arts-based learning in a civil society context, including its implications for active aging.

The objectives are
· to exchange knowledge and experiences on the qualities of the arts -based learning in relation to active aging;

· to identify and define new methods to document the art -based learning outcomes;

· to test various methods to document qualities and benefits of the arts -based learning, including its impact on active aging;

· to implement a transnational seminar for active in the involved associations in order to get more feedback on the applied methods and current practices. 

Work Package 7 of the project is scheduled for the period from August to November 2013 and aims to test different methods to document possible qualities and benefits of the arts -based learning in the spheres of amateur arts and voluntary culture.
II. Theory and Method
1. Lifelong learning on the agenda
Lifelong learning has in the last decade - especially after the European Commission released the Memorandum on Lifelong Learning in 2000 - become a key concept in pedagogy and education in general and in liberal adult education and community organizations in particular. 
The term includes the double meaning that we learn life-long from cradle to grave as well as life-wide both through formal learning from primary school to university with diplomas, and more freely through the non-formal learning in liberal adult education and the informal learning in associations, including amateur arts and voluntary cultural activities. However, the agenda for lifelong learning in the EU member states including Denmark has been dominated by a one-sided business-oriented agenda, which is blind to important learning aims in adult education and community organizations, especially of the unique qualities of amateur arts and voluntary culture.

The Grundtvigian inspired liberal adult education has had the intention of promoting "learning for life" - not only for the work life, but equally for the human life and the societal life. This tradition is grounded on two pillars respectively for the academic and general purposes. The goal of the first pillar was the work life and the means were the training to become a capable employee, and the goal of the second pillar was the human and societal life and the means was “Bildung and Enlightenment” for the formation of active citizens and fellow human beings and thereby the formation of an enlightened and democratic people. 

This division of goals was exemplary reflected by the three keynote speakers at the opening of Askov Folk High School in 1865, where the principal Schroeder had a life enlightened speech about the Norse mythology (for learning as a human person), the teacher Nutzhorn had a people enlightened speech about the Schleswig question after the defeat to Germany in 1864 (for learning as a Danish citizen), and the teacher Fenger gave a useful introduction to the horse decease “bone spavin” (for learning as a capable peasant). 

Unfortunately, the Grundtvigian tradition and the Danish liberal adult education in general have never had a keen understanding of the importance of arts and the arts-based learning. As the arts and creative subjects became popular in the folk high schools since the 60s, they were seen as a foreign body or superficial in relation to the educative purpose. This understanding also characterized the new law for the folk high school in 2004 that was without any reference to the arts and the aesthetic learning dimension.

Today, art-based learning is still a foreign word in most folk high schools and in the Danish Adult Education Association, and likewise it does not have any serious status in the Nordic-Baltic adult education programme, Nordplus managed by the Nordic Council of Ministers. The status of voluntary arts and art-based learning is a little better in EU’s Grundtvig programme, which, after all, recognizes that this huge sector of amateur arts and voluntary culture in the Member States plays a possible positive role for the development of a lifelong learning with a "European added value".

2. Previous documentation methods

The mainstream instrumental discourse of lifelong learning has incorporated the vocationally oriented competence concept, while the broader concept of Bildung (personal and cultural formation) has been a blind spot. It may surprise that both the folk high school and adult education in Denmark so easily have been seduced to acquire this competence discourse without criticism of the low priority of the Bildung discourse (and thus the core of the second educational pillar).

In the middle of 00erne came much focus on documenting the learning within adult education and voluntary associations, and there have been developed various tools incl. web-based questionnaires for the assessment of the learning potentials. But the developed tools, such as the tool of the Danish Adult Education Association, which was developed by the Learning Lab at the University of Southern Denmark, have only focused on the dimension of competencies, while the dimensions of learning related to knowledge and skills and especially to personal formation were excluded from the documentation.

The Grundtvig Multilateral project, LOAC (Learning outcome of amateur culture) in 2009 - 2011 sought to address these shortcomings by using a broader view of learning as consisting of the three coherent dimensions: personal formation, knowledge and competences. It was our view that the three dimensions of learning cannot do without each other. The personal formation is empty without a knowledge foundation and act weak without skills; knowledge becomes directionless without the personal formation and impractical without competences; and competencies will be useless without knowledge and bewildered without personal formation. Elements from the three learning dimensions are included in one form or another in all the learning processes, but their weight and qualities can and will vary a lot depending on the learning arena and the application perspective.
The advantage of the applied documentation method of the LOAC project was its focus on the personal formation, but it still had the weakness (as the other documentation methods ) that it did not say much about the aesthetic dimension of learning and thus did not assess the special qualities of the arts -based learning.
3. The need for a revised learning discourse 
We see a clear need in the formal as well as the non-formal educational systems, including the area of amateur arts and voluntary culture to gain a more clear understanding of the qualities of the aesthetic learning. Without an elaborated understanding it is not possible to provide methods that can document and profile the main values and important outcome of arts-based learning, neither in general nor for the particular groups of elder learners.
We know that active in amateur arts and voluntary culture have important learning outcomes, and they can also put many words on it. For example, it contains experiences of beauty, joy and passion; it strengthens sensuality, sensitivity, and sense of moods; it brings community feelings and freedom; it enhances self-awareness, develops the interpretation register, improves communication skills, increases imagination and the ability for poetic expressions; it refines our taste in many areas,  etc.
But there is a great need to incorporate these many words in a more systematic learning discourse. We need to develop and improve our theories of learning and validation methods in relation to aesthetic learning processes. We must be better to provide answers to important questions such as: How does the arts-based learning differs from other forms of learning? What characterizes the particular aesthetic learning qualities, and why are they important in a broader social context, including their benefits for active ageing?

Fortunately, such a theoretical development does not need to start from scratch; because important philosophical (and pedagogical) discourses from Kant to Habermas are based on a tripartition of the human knowledge in respectively cognitive-instrumental (epistemic), moral-practical, and aesthetic-expressive forms of knowledge and the corresponding domains for goal-settings and assessments: Truth, goodness and beauty. This tripartition of the forms and domains of knowledge has its roots in ancient Greek philosophy’s main division of our mental abilities in reason, will and emotions; and it is a tripartition that most people today by using their common sense can understand and agree with. 
A Pedagogical theory (in philosophical as well psychological terms) based on this tripartition of the learning dimensions and their integration will per se assign the aesthetic learning with a parallel importance to the epistemic and moral learning. Furthermore, it can be based on a theoretical tradition that has been able to articulate the specific mental functions and qualities that characterize the aesthetic knowledge, judgment and learning.

4. The deployment of this tripartite learning discourse
The small questionnaire, we have used as a pilot documentation method, is a preliminary attempt to transfer this tripartite theoretical model into an operational questionnaire. The transference follows the same structure as in the LOAC model, where we 

· first defined ( three ) key dimensions of learning;

· then defined some key elements for each learning dimension;

· then identified some key words for each element;

· finally deployed these key words to present some key questions in the questionnaire

Contrary to the LOAC model, which used a main categorization of the overall learning in respectively personal formation, knowledge, and competences, this ART-AGE model uses another categorization of the overall learning in epistemic, moral and aesthetic learning processes (and their mutual integration).
Even though, there are several short-comings in this preliminary questionnaire (as we will outline in the last section IV: Recommendations), the advantages by using its learning frame could be that it

1. highlights, stages and articulates the aesthetic dimension as an essential part of the total learning, possible in formal, non-formal and informal learning areas and for varied target groups, young as well as elder learners.  

2. can be used for different sorts of surveys in the field, for example to compare and clarify whether learning outcomes in amateur arts associations differs from the outcome in other types of civil society associations; or to compare the learning benefits in different areas of voluntary arts.

III: The pilot questionnaire survey
1. Questionnaire method 
Structure and processing
The questionnaires are constructed to be self-explanatory. The questionnaire has mainly closed response categories in which respondents must assess the value of the questions, and secondarily an open response category, where respondents can describe and give examples of the possible learning benefits of their associational activity.

The closed questions include assessments, which are measured by using a five-point scale ranging from "very low degree / low degree / some degree / high degree / very high degree”. Assessments on this scale can then be transferred to a numerical scale ranging from 0.0 / 0.25 / 0.50 / 0.75 / 1.0. This type of conversion requires that the five response categories are approximately continuous. 
The processing of the data sets for the overall responses as well as the varying subgroup responses indicate the values ​​as an average, i.e. the average of responses equals the sum of observations divided by the number of observations. The survey data is processed by simple totals of responses within the different response categories. The results of these numerical values ​​provide thus the documentation of the survey.

Validity and reliability
We have – as described in the project plan - only concluded a pilot test of the questionnaire and no real investigation. The aim has been to test and discuss the pilot questionnaire with the stakeholder group to gain recommendations for future documentation work, but not to complete a real documentation. Because this would require a better tailored questionnaire to a specific survey task and second a larger respondent group with a more representative selection. 

The reliability of the data obtained is therefore not in order with the very small and atypical respondent group. The validity of the questions can be discussed. They can be vague and they are lacking several questions on the same element (keywords) to ensure a higher validity. However, in general we consider the questions to be consistent in relation to the conceptual framework of learning that was presented above in the theoretical main section. 
Respondent groups 
	Table 1: The distribution of respondent groups 

	Respondent groups 
	Number of respondents

	Total 
	12

	Male
	5

	Female
	7

	Age 18 – 69 years 
	8

	Age 70 years and above 
	4

	Education, higher 
	5

	Education, Middle or shorter
	7

	Occupation, private sector
	1

	Occupation, public sector 
	1

	Occupation, civil society associations 
	7

	Out of work (retirement, etc.) 
	3

	NGO activity, liberal adult education
	6

	NGO activity, amateur arts
	4

	NGO activity, voluntary culture 
	2

	NGO activity, other areas
	0

	Anm.: This information is from the initial questions on back ground


The respondent group for the pilot test of the questionnaire included 12 learning facilitators and experts from liberal adult education and voluntary arts and culture. They have all participated in one or both local vision seminars; we carried out respectively 5 Dec 2012 during WP 3 to clarify the baseline for current documentation methods, and 14 Nov 2013 during WP 7 to discuss the test of the pilot questionnaire. 

Most have been active or are active as volunteers or staff in both fields, and they have all mostly worked professionally in the third sector, in organisations for liberal adult education, amateur culture or voluntary culture. The respondent group is thus not representative for the typical learners in the amateur culture. 
3. Assessments of learning profiles
3.1 Epistemic dimension
Epistemic knowledge (and learning) is also called cognitive-instrumental knowledge and includes specific knowledge of facts and laws (what is).

It is the form of knowledge, many see as the only form of true knowledge; and it is also the kind of knowledge that defines the goals of the Danish secondary education in the Gymnasium and most of the higher educations. 
	Table 2: Summary of the epistemic learning dimension  

	Area
	Key words
	Questions 
	Values

	Foundation
	Curiosity
	I like the process of learning
	0,90

	
	Self-control
	I don’t give up, when I want to learn something new, even though it is difficult
	0,73

	
	Investigative
	I'm good at to acquire extensive knowledge on selected topics
	0,65

	
	Broad orientation
	I have a general knowledge of society, culture and nature.
	0,75

	
	Interdisciplinary
	I'm good to combine my knowledge to get an overview of a difficult subject
	0,69

	
	Personal attitude
	I can have a personal opinion to my acquired knowledge
	0,81

	Acting and expression
	Rational
	I can act judiciously even in stressful emotional situations
	0,67

	
	Analytical
	l I'm good at analyzing a situation and identify the key issues
	0,79

	
	Sense of perspective
	I  am good to get overview and seeing relations between different fields of knowledge
	0,75

	
	Critical thinking
	I am able to (self-) critically assess the value of my knowledge and opinions
	0,67

	
	Purposeful
	I can focus myself to solve difficult tasks
	0,73

	
	Independent
	I can take an independent position on major issues
	0,85

	   Average
	0,75

	Note: Average for all 12 respondents. Valuated from a Likert 5-point scale with the following values: very low degree (0,0), low degree (0,25), some degree (0,5), high degree (0,75), and very high degree (1,0). It was not possible to choose “Don’t know”.


Comments in open question: 
"I think that art -based activities provide new approaches and allows for more freedom and experimental debates and solutions."
"I can pursue a case and be persistent."

"Before I retired two years ago, I taught 14 to 18 year olds. I believe, I became a better teacher by including the knowledge, I got through participation in international projects and cultural events in my organization.”

"I have learned not to just to follow new trends, trends and journalistic entertaining angles." 
“I have been involved in music education with lifelong effort to provide the best possible understanding and experience to my students. Music management is about rehearsal, experience of content, performance, music theory and understanding."
"When you dance and do theatre, as I have done earlier, you will often be in unforeseen situations, so I think, it has taught me to "keep cool" and be open to the unexpected and find the specific solution. It has also given me confidence in relation to learn new things and a belief that I can achieve a lot, if I am self-disciplined and practicing again and again. But many of the above statements, I am related to every day in my work, and I for example don’t think, it is my dance and my theatre that has developed my analytical skills.” 

3.2 Moral dimension 

The moral-practical learning is about, what is right and what you should do. It is not about what is fact, but about what to do with these facts (what ought to be).
This learning is part of any kind of upbringing and socialization in a given community, and has a significant impact in elementary school, even though it has come somewhat under attack with the major focus on "professionalism" and success in the international PISA studies. It was partly this moral knowledge that Anders Fogh Rasmussen taunted in his opening speech in the parliament as new prime minister back in 2001 with his attack on “rundkreds-pædagogik” ("sitting-on-the-floor-in-a-circle-pedagogy"), which was one of the teachers means to educate the pupils “to freedom and democracy”, as it is stated in the mission paragraph of the primary school legislation. 
	Table 3: Summary of moral learning dimension 

	Area
	Key words
	Questions 
	Values

	Foundation
	Self-confidence
	I am confident that I can create change and make a difference
	0,73

	
	Courage of life
	I have courage in life
	0,75

	
	Empathy
	I am emphatic to the conditions of other people
	0,75

	
	Compassion
	I have compassion for other people's misery
	0,77

	
	Reciprocity
	I acknowledge that others may have different opinions than mine
	0,83

	
	Autonomous
	I trust on my own judgement  
	0,79

	Acting and expression
	Respectful
	I respect other people as the unique persons, they are
	0,88

	
	Golden Rule
	I treat others as I want them to treat me
	0,77

	
	Solidarity 
	I want us to stand in solidarity with others, even though it may cost me something
	0,77

	
	Responsible 
	I take responsibility to resolve common challenges
	0,73

	
	Dialogue-oriented 
	I appreciate an equal community characterised of trust and dialogue
	0,90

	
	Democratic 
	Everyone should have a word to say in the communities, they are part of
	0,92

	
	Average 
	0,80

	Note: Average for all 12 respondents. Valuated from a Likert 5-point scale with the following values: very low degree (0,0), low degree (0,25), some degree (0,5), high degree (0,75), and very high degree (1,0). It was not possible to choose “Don’t know”. 


Comments
"In the arts -based activities it appears often very obvious that the individual participation and involvement is important for the overall result. Therefore, I think that you participate in very binding communities."
"In my organization, I have met people from different social strata, with other political views and different ethnicity. These people, I had not otherwise had the opportunity to get to know. This of course has put my own views in perspective and has helped me - hopefully – to become a better person."
"Every encounter in an authentic art activity with another person is an encounter between this person's developments and mine, based on all the reactions and rejection, cooperation, feelings and tact, which has now been me."
"In theatre and dance, we must use empathy and imagination. In the role of a theatre act or in the dancing, you need to understand the ground feeling of this play or dance and get into the mood of the music. You also learn how to take into account the dance floor, both for your partner, but also to the other couples, so we don’t dance into each other; likewise you learn to wait for those, who just need the steps again. 
“In the theatre you play with others and are heavily dependent on everyone to have learned their cues and lines, you must comply with the agreed conditions and give each other space. The theatre is also a unique and very real opportunity to try out different identities in a safe environment, where all have agreed on "the tide of the battle". It is both safe and challenging and it helps you to understand all the corners of the human mind. But at the same time, I also think that for example my childhood and my upbringing have played a major role in my moral values.” 

3.3 Aesthetic dimension 

The aesthetic-expressive learning is mostly a blind spot, theoretical and practical. Parts of this learning have a certain status in management theory in the form of a creativity, which can be transferred into increased productivity and new products in the culture industry. However, this instrumental view of "creativity" has not much to do with the essence of the aesthetic learning, which is more about life enlightenment and artistic expression. 
	Table 4: Summary of aesthetic learning dimension

	Area
	Key words
	Questions 
	Values

	Foundation
	Self-esteem
	I feel myself at home in the world
	0,79

	
	Joy of life
	I am happy for life
	0,79

	
	Self-forgetfulness
	Often I experience to be so fully engaged in something that I forget myself
	0,81

	
	Sensitivity
	I have a developed sense of moods and emotional meanings
	0,71

	
	Intuition
	I can use my intuition to assess situations
	0,73

	
	Authentic 
	I do not hide who I am
	0,67

	Acting and expression
	Marvel ability
	A starry night, I can be gripped by a profound astonishment of the world's greatness
	0,79

	
	Spontaneity
	I find it easy to act spontaneously and unconstrained 
	0,60

	
	Sensuousness
	I can communicate by means of body language and other sensual expression
	0,60

	
	Poetic
	I can express myself with poetic imagery and narratives
	0,71

	
	Imaginative
	I can use my imagination, when I seek new opportunities
	0,79

	
	Creative.
	I like to experiment and test alternative solutions
	0,71

	
	Average
	0,73

	 Note: Average for all 12 respondents. Valuated from a Likert 5-point scale with the following values: very low degree (0,0), low degree (0,25), some degree (0,5), high degree (0,75), and very high degree (1,0). It was not possible to choose “Don’t know”. 


Comments
"In the arts-based activities you open up for another - and more creative - thinking, which can provide new solutions to issues. Maybe issues, which you have previously found more traditional solutions for that have not been sufficiently visionary." 

"I have used and dare to trust my own creative ideas."

"My art-based activity is to write - use words. By expanding my horizons, when I meet new people, travel and attending events in my organization, I get more words and especially word-pictures."

"A search for musical perfection in orchestral work such as harmony, balance , intonation, rhythmic gears, “the musical highlight” also live in the rest of life.”

“My participation in dance and theatre has undoubtedly played a major role in my ability to use my imagination and creative power and, not least, to appreciate art. I know how hard it is to get dance to look easy and theatre to seem real! I bow in the dust for the really talented, but allows me simultaneously to enjoy to float above the floor in the dance, to feel my partner, to follow the rhythm of the music, and to see the lines of the bodies in the hall mirror; and when I played theatre, I loved those moments or performances, where everything just went as agreed, and the audience was with. It is experiences, I can begrudge all. And this is very much what I experience through being active in amateur art."

3.4 Dimension of integration  

Any learning process includes the interaction of the three modes of learning (epistemic, moral and aesthetic), although their relative weight will change depending on what is learned (content) and how (form). The categorical breakdown is analytical and can be impossible to maintain in the actual learning process, which always form a whole, where the different aspects play together in one coherent learning process.
The dimension of integration refers to whether and how the three dimensions interact in the learning subject. Are they in balance and support each other as a whole, or are they split and weaken each other. Only a subject that has developed the ability to let his mental learning dimensions play synergic together can unfold the full learning abilities, so the whole becomes more than the sum of its parts. 
	Table 5: Summary of integrated learning dimension

	Area
	Key words
	Questions 
	Values

	Foundation
	Self-esteem
	I have a good self-esteem – e.g. I see myself as a valuable person even when tasks fail
	0,67

	
	Fullness of life
	I see my life as meaningful and valuable
	0,77

	
	Open for happiness
	I feel sometimes a great sense of happiness
	0,73

	
	Rhythmic
	In various contexts I can alternate between self-control and spontaneity
	0,54

	
	Integration
	I can both use my reason and my feelings, when I judge a situation
	0,79

	
	Autonomy
	I see myself as a free human being with a diverse and independent judgment
	0,79

	Acting and expression
	Involvement
	I can involve myself fully in situations that really interests me
	0,90

	
	Interaction
	I often solve a new task using both my reason and my imagination
	0,83

	
	Balance
	In various contexts I act on the basis of both reflection and intuition
	0,81

	
	Energetic
	I can be vigorous when needed
	0,88

	
	Harmonious
	I see myself as a whole  and harmonious person
	0,75

	
	Free
	I uphold my freedom to find my own path in life
	0,88

	
	Average
	0,78

	Note: Average for all 12 respondents. Valuated from a Likert 5-point scale with the following values: very low degree (0,0), low degree (0,25), some degree (0,5), high degree (0,75), and very high degree (1,0). It was not possible to choose “Don’t know”. 


Comments
“With arts-based activities you are often placed in surprising and unknown situations, where you need at the same time to use intuition, emotion, thoughtfulness as well as reason. It is stimulating for the individual and can thought and reason. It is stimulating to the individual and can be "used" in many other contexts in one's personal life and one's work in civil society. " 

"My organization has meant a lot to me. I have been a member in 30 years and have met people, I would never have met. By participating in the life of the organization I have gained more knowledge, a better self-esteem and self-confidence. The network, which the associational life has provided me, has meant a lot to my social life and my quality of life." 

"It's a really difficult question. I think dance as well as theatre has professional features and dimensions of reason and logic such as the physical techniques in both dance and theatre (Down at your knees, straighten your back in dance, and voice training in theatre), but it is always combined with elements of emotion and sensuality or musicality, which is difficult to find in other contexts. And we should not forget the community in the informal yet binding interaction in the amateur culture: For what does my partner do, when I'm not coming, and who plays my role? I get a lot of joy, I laugh a lot, and I let my everyday life go off when engaged in amateur art. I have wiped the slate clean so to speak. I become thereby perhaps a more whole human being who not only functions in a work context and by using the brain. Because there are a lot both physically and sensually in amateur arts, which is not always the case in our work and everyday life."

4. Summaries of learning profiles
As mentioned, this pilot questionnaire is only used as a test of the structural frame and not as a real survey. The questions lack some validity for a specific survey purpose and target group, and the respondent group is neither representative (more a group of experts) nor large enough to provide genuine survey results. 
Anyhow, here we provide some tables of how real survey results could be presented. Below table 6 presents the respondents' overall assessment of their current learning profile, where the three dimensions of learning are measured for all and successive for different subgroups regarding gender, age and education. 
	Table 6: Assessment of learning profile - overall and subgroups gender, age and education 

	Question: Assess your epistemic,  moral, aesthetic and integrated learning   

	Respondent Groups  
	(N)
	Epistemic
	Moral
	Aesthetic
	Integrated
	Average

	All
	12
	0,75
	0,80
	0,73
	0,78
	0,76

	Male
	5
	0,79
	0,81
	0,67
	0,76
	0,76

	Female 
	7
	0,72
	0,79
	0,76
	0,79
	0,77

	Age, 18 - 69 years
	8
	0,74
	0,80
	0,73
	0,79
	0,77

	Age, 70 years and above 
	4
	0,77
	0,79
	0,71
	0,76
	0,76

	Education, higher
	5
	0,78
	0,80
	0,78
	0,80
	0,79

	Education, middle or shorter 
	7
	0,73
	0,80
	0,69
	0,76
	0,74

	Note: Average for all 12 respondents. Valuated from a Likert 5-point scale with the following values: very low degree (0,0), low degree (0,25), some degree (0,5), high degree (0,75), and very high degree (1,0). It was not possible to choose “Don’t know”. 



As a total the respondents indicate the highest value to their moral learning (0,80) and the lowest to the aesthetic learning (0,73). 

The subgroup gender indicates that the females assess their epistemic learning lowest (0,72), while the males assess their aesthetic learning lowest. This tendency could be probable also in a real survey. 

The tendencies in the other subgroups are not significant. 

Table 7 below presents the respondents' overall assessment of their current learning profile and successive for the subgroups regarding occupation.  

	Table 7: Assessment of learning profile - overall and subgroup occupation 

	Questions: Assess your epistemic,  moral, aesthetic and integrated learning   

	Respondent Groups  
	(N)
	Epistemic
	Moral
	Aesthetic
	Integrated
	Average

	All
	12
	0,75
	0,80
	0,73
	0,78
	0,76

	Occupation, private sector
	1
	0,92
	1,00
	0,92
	0,96
	0,95

	Occupation, public sector 
	1
	0,67
	0,77
	0,40
	0,63
	0,61

	Occupation, third sector 
	7
	0,75
	0,77
	0,77
	0,80
	0,78

	Out of work (retirement, etc.) 
	3
	0,72
	0,80
	0,66
	0,71
	0,72

	Note: Average for all 12 respondents. Valuated from a Likert 5-point scale with the following values: very low degree (0,0), low degree (0,25), some degree (0,5), high degree (0,75), and very high degree (1,0). It was not possible to choose “Don’t know”. 

	
	0,72
	0,80
	0,66
	0,71
	0,72


The division of the respondents in the subgroup occupation is not valid, because most have all worked in the area of liberal adult educations as well as amateur culture, even though some have changed positions to the private or public sector or have retired. But their background is not very different. 

Therefore we cannot conclude any significant tendencies here.  
Table 8 below presents the respondents' overall assessment of their current learning profile and successive for the subgroup regarding their most important NGO activity.  

	Table 8: Assessment of learning profile - overall and subgroups NGO activity 

	Questions: Assess your epistemic,  moral, aesthetic and integrated learning     

	Respondent Groups  
	(N)
	Epistemic
	Moral
	Aesthetic
	Integrated
	Average

	All
	12
	0,75
	0,80
	0,73
	0,78
	0,76

	NGO, liberal adult education
	6
	0,79
	0,84
	0,70
	0,77
	0,78

	NGO, amateur arts
	4
	0,71
	0,77
	0,81
	0,84
	0,78

	NGO, voluntary culture 
	2
	0,70
	0,74
	0,63
	0,67
	0,68

	Note: Average for all 12 respondents. Valuated from a Likert 5-point scale with the following values: very low degree (0,0), low degree (0,25), some degree (0,5), high degree (0,75), and very high degree (1,0). It was not possible to choose “Don’t know”. 



The results in this table may be the most interesting and represent some real tendencies for the learning profiles. 
The active in the area of liberal adult education indicate the highest value to their moral learning (0,84), while the active in amateur arts indicate the highest value to the aesthetic learning (0,81) and the integration as a whole person (084). 
This seems as a real tendency, because the area of adult education does not focus much on the aesthetic matters, but more on the moral development as an active citizen. Contrary, the voluntary arts clearly focuses on the aesthetic learning without special aims of moral development.  
5. The impact of participation in NGO activities (amateur arts and voluntary culture)
The pilot questionnaire includes a closed as well as an open question about the learning benefits of the participation in amateur culture. Such questions could have been appropriate, if all the respondents represented this area of NGO-activity, but that was not the case. Therefore the question should have asked about the benefits of participation in NGO-activities as such, and then the respondent groups from different NGO activities may have represented different average assessments. 

Moreover, the question of the learning benefits of the NGO-activity is difficult to answer, when it stands alone. There should have been included more questions, so it had been possible to assess the relative importance between 1) innate personality, 2) family upbringing, 3) primary school, 4) further education, 5) employment, 6) special experiences, and 7) finally participation in NGO activities, including possible voluntary arts and voluntary culture. 
This will probably give a more realistic response to the importance of the NGO activity, and it will still be possible to compare the learning values of the different types of NGO activities, as long as the respondent group represents different types of associations.
Anyhow, here we provide some tables of how real survey results could be presented. Below, table 9 presents the respondents' overall assessment of the learning benefits by participating in NGO activities and successive for the subgroups regarding gender, age and education. 
	Table 9:  Learning benefits of NGO activity - overall and subgroups gender, age and education

	Questions: Assess the impact of the NGO activities on your epistemic,  moral, aesthetic and integrated learning   

	Respondent Groups  
	(N)
	Epistemic
	Moral
	Aesthetic
	Integrated
	Average

	All
	12
	0,65
	0,75
	0,75
	0,65
	0,70

	Male
	5
	0,50
	0,75
	0,70
	0,60
	0,64

	Female
	7
	0,75
	0,75
	0,79
	0,68
	0,74

	Age 18 – 69 years 
	8
	0,63
	0,72
	0,75
	0,75
	0,71

	Age 70 years and above 
	4
	0,69
	0,81
	0,75
	0,44
	0,67

	Education, higher 
	5
	0,80
	0,80
	0,75
	0,60
	0,74

	Education, Middle or shorter
	7
	0,54
	0,71
	0,75
	0,68
	0,67

	Note: Average for all 12 respondents. Valuated from a Likert 5-point scale with the following values: very low degree (0,0), low degree (0,25), some degree (0,5), high degree (0,75), and very high degree (1,0). It was not possible to choose “Don’t know”. 


As a total the respondents indicate the lowest impact on their epistemic learning (0,65), which is probable because all have had comprehensive epistemic learning in the formal education system, but less moral learning and lesser aesthetic learning, while they contrary may have had most moral and aesthetic learning in their NGO activities. 

The subgroup higher education has a significant high assessment of the benefits for the epistemic learning by participating in NGO activities (0,80), and this implies that they don’t estimate the importance of their high formal education very high. Contrary, the subgroup with middle education estimate the benefits for their epistemic learning lower (0,54). However, we cannot conclude seriously on this difference, because the respondent group is so small and the questions may be too unclear.  

The tendencies in the other subgroups are not significant. 

Table 10 below presents the respondents' overall assessment of the learning benefits by participating in NGO activities and successive for different subgroups regarding occupation.   

	Table 10: Learning benefits of NGO activity - overall and subgroup occupation 

	Questions: Assess the impact of the NGO activities on your epistemic,  moral, aesthetic and integrated learning   

	Respondent Groups  
	(N)
	Epistemic
	Moral
	Aesthetic
	Integrated
	Average

	All
	12
	0,65
	0,75
	0,75
	0,65
	0,70

	Occupation, private sector
	1
	0,75
	1,00
	1,00
	1,00
	0,94

	Occupation, public sector 
	1
	0,50
	0,75
	0,50
	0,50
	0,56

	Occupation, third sector 
	7
	0,71
	0,71
	0,75
	0,64
	0,71

	Out of work (retirement, etc.) 
	3
	0,50
	0,75
	0,75
	0,58
	0,65

	Note: Average for all 12 respondents. Valuated from a Likert 5-point scale with the following values: very low degree (0,0), low degree (0,25), some degree (0,5), high degree (0,75), and very high degree (1,0). It was not possible to choose “Don’t know”. 


The subgroup occupations indicate significant values especially for the employed in the public sector. However, the assessment is only grounded on 1 person. 

Table 11 below presents the respondents' assessment of the learning benefits by participating in NGO activities in relation to the subgroups of main NGO activities.
	Table 11: Learning benefits of NGO activity - overall and subgroup type of NGO activity 

	Questions: Assess the impact of the NGO activities on your epistemic,  moral, aesthetic and integrated learning   

	Respondent Groups  
	(N)
	Epistemic
	Moral
	Aesthetic
	Integrated
	Average

	All
	12
	0,65
	0,75
	0,75
	0,65
	0,70

	NGO, liberal adult education
	6
	0,63
	0,75
	0,67
	0,67
	0,68

	NGO, amateur arts
	4
	0,75
	0,75
	0,88
	0,63
	0,75

	NGO, voluntary culture 
	2
	0,50
	0,75
	0,75
	0,63
	0,66

	Note: Average for all 12 respondents. Valuated from a Likert 5-point scale with the following values: very low degree (0,0), low degree (0,25), some degree (0,5), high degree (0,75), and very high degree (1,0). It was not possible to choose “Don’t know”. 


The results in this table may be the most interesting and it could represent some real tendencies in relation to the learning impact.  
The active in the area of liberal adult education indicate the highest impact on their moral learning (0,75), while the active in amateur arts indicate the highest value to their aesthetic learning (0,88). This seems as a real tendency, even though it isn’t very surprising. 

IV: Recommendations 

This new model with focus on the tripartite division of the rationality forms should – in our point of view – make it easier to describe the particularly qualities of the arts-based learning. 

Contrary to the LOAC model, which used a main categorization of the overall learning in respectively personal formation, knowledge, and competences, this ART-AGE model uses another categorization of the overall learning in epistemic, moral and aesthetic learning processes (and their mutual integration).

Short-comings

However, there are several short-comings with the preliminary questionnaire:
1. The theoretical basis - the pedagogical philosophical justification - is not developed enough. In particular, it lacks a substantiated systematic to determine the key elements in each dimension.

2. Each element lacks a clearly reasoned selection of keywords, which can be translated into questions. The sub-division in “foundation” and “Acting” may be unclear.
3. There is a need for more (varying) questions for each key-word, which can give more validity to the overall assessment (with a numerical value) of each element.

4. The questionnaire should be subjected to several tests to purge unclear or misleading questions that may weaken the validity.

5. The initial background information must be selected more precisely in relation to the factors, the questionnaire will illuminate. For example, if it is made all over the country, a subgroup of residence may be interesting (major city, town, village - or bigger towns with professional arts offerings versus peripheral areas without). Or, if it is a study in the area of voluntary arts, to have subgroups for the different types of amateur art. etc.

Even though, there are several short-comings in this preliminary questionnaire, the advantages by using its learning frame could be that it

· highlights, stages and articulates the aesthetic dimension as an essential part of the total learning, possible in formal, non-formal and informal learning areas and for varied target groups, young as well as elder learners.  

· can be used for different sorts of surveys in the field, for example to compare and clarify whether learning outcomes in amateur arts associations differs from the outcome in other types of civil society associations; or to compare the learning benefits in different areas of voluntary arts.

Possible improvements

The needed improvements of the preliminary questionnaire may include:
· To develop the theoretical basis to gain a better justification of the four dimensions (epistemic, moral, aesthetic, and integration) and especially of the selection of main elements (e.g. five) for each dimension, instead of using the sub-division “foundation” and “Acting”.
· To clarify the keywords for each element and to provide more questions per element (e.g. three) to improve the validity of the answers on each element. 

· To present the questions in ransom order (so the respondent don’t know, what he should answer) and with some negative questions (where the value scale is reversed); and furthermore to make several test to purge unclear or misleading questions. 

· To adjust the background questions to specific survey objectives and target groups (compare different NGO-areas, compare different voluntary arts, compare benefits for different age groups (children, young, adult, elder etc.) 
· To remove the open questions for bigger surveys, and maybe make simpler editions of questionnaire with fewer elements and questions for specific surveys. 

The first two points are the most demanding and implies extra research, while the latter three are more a matter of questionnaire technique. [image: image1.png]
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