Summary of the interview with a learning provider
1. Introduction and 2. Presentation
The learning provider (Maike van der Vring) is a 33 year old woman with a bachelor degree in theatre and education. She works with various groups and does different (education)projects. She provides basic theatre courses and makes theatre productions with young adults (15-18), students (18-30) and autistic youth. She’s also participating as a coach in programs for managers and long-term unemployed to refine their presentation, regain self-esteem, etc.  As Grundtvig is about adult education, we concentrated this interview on her teaching activities with (young) adults.
3. Perspectives of application (spheres of life)
Maike stated that 80% of the participants in her theatre class joins because they see theatre as a (new) hobby they’d like to try or develop more. The majority doesn’t have the ambition to become a professional player. 20% directly admits that they want to learn to present themselves in a better, less insecure way. These are mostly students who have difficulties standing ‘in the spotlight’ during a paper presentation or a debate.

For the latter group, participation theatre classes relates to the sphere of life in the formal educational system as student and future employee. They choose theatre deliberate, to develop skills which can be used during studying or working. However, these participants have chosen the indirect way (theatre) and not a form of formal training, so there must be other spheres of life important in their application. 

Maike assumes that all her participants apply for reasons in the personal sphere (like wanting to feel more comfortable in their own body, expressing themselves) and obviously for social reasons (the sphere of the fellow human being). Otherwise they wouldn’t join a group of people and share intimate moments during the theatre class. Sometimes 
Maike thinks the sphere of life as a responsible citizen is not that obvious in the reasons for participating. Of course in theatre class learn skills which they can use in this sphere, but this isn’t a sphere in which they would probably give priority to.


As a learning provider, Maike finds it very important to first establish a good and safe atmosphere in the group, where all participants respect each other, can be themselves and feel comfortable (even comfortable enough to experiment and make mistakes). Therefore she gives priority to the personal sphere of life, and the sphere of life as a fellow human being in her classes.
4. Dimensions of learning
We went through the three dimensions of learning and discussed every element separately. Maike was asked to illustrate which elements are present in her course and in which way they could be seen as learning results. Finally she was asked to mark the elements she would prioritize during class.
In general, Maike stated that for her as a learning provider the most important learning goals are in the area of personal formation and competencies. The majority of her pupils doesn’t have the skills and ambition to be a professional actor and therefore to really learn the profession of theatre isn’t the main goal. Theatre is an effective method to reach goals in the area of personal formation and competencies.
4.1 The dimension of personal formation

4.3.1 Authenticity

An example where authenticity comes in, is improvisation in theatre. By learning to improvise, participants get used to being confident while trying to explore the unknown. In this process, spontaneity is vital: they have to feel free to try anything that pops into their heads. As a teacher, I’m  trying to show them what beauty can spring from their spontaneous ideas, humor and vitality. Acting can sometimes be hard but I stimulate my pupils to explore their creativity. Though it’s difficult to say weather theatre is giving autonomy a boost, Maike is convinced that her pupils really gain more self-esteem, etc., also outside the theatre class in work and personal relationships.
4.3.2 Autonomy

Theatre is about working with what you got: body, voice, face, emotions. In theatre class, pupils have to deal with themselves and are learning to dare use their own power and values. In the case of a theatre production in which the narrative is composed by the participants’ own experience, it is especially vital that participants dare to take their stand. In theatre class, pupils increase their confidence, e.g. by experiencing they become better actors.
4.3.3 Reflexive knowledge

This element can be found in the different roles that participators play in theatre class. By playing various roles, participants learn to see things from different perspectives. They become aware of their own behaviour, values, etc. and the way that differs from others. As a teacher Maike continuously stimulates pupils to reflect on their actions, by stopping the exercise or scene and look back to what happened there, in which way the pupils reacted on each other, etc.
4.3.4 Moral sense

Maike thinks this element is not very present as an outcome of theatre lessons, but certainly lies underneath. In class participants working together in a group must develop their moral sense to some extent. By working as a group, they have to make compromises and look for the best way to keep everyone satisfied. Maike thinks this element is not a main purpose in her teaching.
4.3.5 Aesthetic sense

‘This element is constantly there, it’s what theatre is about!’, Maike states. In acting, one seeks an aesthetic form for the content one wants to communicate, by words, intonation, posture, expression, etc. In her classes she provokes participants to seek for the beauty, and experiment with different ways to communicate the beauty with the audience. Participants are asked to find different moods and feelings inside of themselves, and use that for acting.
4.3.6 Versatile personal development

Maike thinks this element, about ‘being a whole person’, isn’t an obvious purpose or learning outcome of theatre. However, she sees growth in participants during class and from her own experience she knows that theatre made her life more complete. It’s difficult to relate this element to theatre activities, but to enter into a part gives you a different view on your own life and society.
4.2 The dimension of knowledge and skills

Maike thinks this dimension is the one that triggers participants to join a theatre course. Theatre has this air of glamour and high culture, and it’s attractive to be part of that. On the other hand, participants are mostly realistic and don’t have the ambition to be a professional in theatre. This doesn’t mean they aren’t serious and set themselves learning goals in this art form.

As a teacher and director, Maike’s main guideline for lessons is to be found in the dimension of knowledge and skills. Although theatre is a great way to develop other competencies and skills, it stays a theatre class in which different kinds of the profession are taught. But considering that most of the pupils aren’t planning on starting a professional life in theatre, she recons that the two other dimensions of learning are more important in the end. That dimensions will be really taken outside of theatre class into real life, professions, relationships, etc.
4.2.1 General humanistic knowledge and skills
In theatre courses the participants study other peoples motives, reactions (both verbal and physical) and thereby get a better understanding of fellow human beings. It isn’t necessary for participants to really have experienced what they play, but they learn how to be sensitive and find fitting emotions for acting specific parts. This doesn’t guarantee they become insightful communicators, but certainly will help developing such people skills.
4.2.2 General societal knowledge and skills

During theatre lessons, participants learn to present themselves, so they will be stronger in communicating their own ideas about social issues, etc. But to say that theatre activities make better citizens is too much, according to Maike. Learning to communicate ideas is not the same as to be more engaged to societal issues. Theatre has more effect on the personal level she thinks. Maybe socially engaged theatre could be an exception: such plays can make people think of society and politics and maybe will result in a more active role in their own environment. You could find this kind of effects in community theatre.
4.2.3 General cultural knowledge and skills

Although there is an important social aspect in my theatre courses, I don’t think that theatre evidently contributes to cultural knowledge and skills. Individual participants learn to work as a group and gain a certain knowledge and skill in cooperating with people from different backgrounds, but they can learn that in other groups as well. In some plays there is a explicit focus on cultural issues. For example, I’m directing a play for young adults which stresses the differences between and prejudices about a upper- and lower class family. By participating my pupils will get the opportunity to develop thoughts about cultural differences because they need to enter into their part as a member of one of the families. I’ve also seen plays in which women from different migrant cultures talk about universal subjects (giving labour, losing a friendship). I can imagine those actresses really learned something about the values en habits in other cultures.
For me as a teacher, I find it important that each individual in my class is respected, regardless his or her cultural background. But I would be exaggerating to say that this element plays a big role in my teaching. 
4.2.4 Knowledge of a specific art based topic

Theory and ‘hard knowledge’ play a minor role in my classes. In basic theatre classes I sometimes explain a method (like Brechtian theatre) but I deliberately try to be more practical than theoretical. Of course the amount of theory and jargon increases in a course for the advanced. A lot of them are interested, visit the theatre regularly and read the reviews, so sometimes we talk about that during or after class. But I never use books or give them homework. Theatre is different than formal learning in schools and I’d like to keep it my participants’ hobby and passion instead of an obligation.
4.2.5 Skills in a specific art based topic

My pupils develop their skills in acting during class. They learn to use different techniques, like timing and mise en scene. But there certainly is a limit in learning these skills. Some of them are in my class for years but never really learn these skills and have to use tricks to ‘fake’.  Others have a natural talent and get these skills in theatre very quick.
Seen from the outside, this element is probably the main focus in my classes. From there, theatre is the goal, the reason my pupils are gathering every week. My purpose is to let my pupils develop their skills in acting, and to recognize their talent. After finishing a course, I want to see a positive.
4.2.6 Didactic of the art based topic

I think this element is of some importance in class, because the didactic methods can contribute a lot to the learning outcome and the ambience for learning in the group. I think that participants in my theatre courses find out for themselves which didactic method suits them best. I’m always using different methods, situations and individuals often need another approach. Sometimes a more daring/provocative method is the thing my pupils need to rise up, although they could experience a slight uncomfortable feeling. Sometimes they are doing better when I choose an exercise they’re already familiar with.
I find it important for my students to develop a certain responsibility towards their learning. Of course, for the majority it is just a hobby, but I expect them to have some ambition regarding their acting. I think participants in theatre class learn to learn what works for them and use that methods to achieve the best result. For example, some students can act in a natural way by staying close to their own emotions, while others need to think larger and imagine to be somebody else.
4.3 The dimension of transversal competencies
4.3.1 Social competence

Maike states that participants are developing social competencies through theatre class for sure. To facilitate this process, Maike tries to create a respectful, stimulating ambience in the group. She sees that after the first lessons, the individual participants are more and more acting as a group: make cooperative decisions, feel responsible for each other (for example, when one isn’t paying attention, others will correct this person, or if one is feeling insecure, the others are comforting him/her).  Maike thinks that by learning to work together in a theatre group, participants develop social skills they can also use in other contexts, e.g. in a work environment or in friendships and other relations.
4.3.2 Communicative competence

In theatre class the focus is constantly on communication: within yourself, in between other actors and with the audience. In class the emphasis is often on different ways to communicate, verbal, physical or through facial expression. Not only they learn on using their own voice and body for communication, but also observe other people expressions and communicate with them. So Maike thinks that through theatre participants definitely learn to communicate with different sorts of people. This skill they obviously can use outside of the theatre context.
4.3.3 Creative and innovative competence

I’m learning my pupils to make choices constantly. As their director I’m supervising, but participants can bring forward their own ideas and fantasies and are free to interact with other players. Thereby, they learn to create ideas and to trust on their creativity. This ability will come useful in other situations as well, e.g. as an outside-of-the-box thinking employee. Through theatre, people often have the guts to try new things and are willing to take the risk of failure.
4.3.4 Competence of self-management

Self-management is certainly an element of my theatre courses, because each player has to work towards some goal. Of course, the obvious goal is the stage performance, but I learn them that acting concerns setting goals in every dialogue (or even in a monologue). Even in improvising, you have to work towards a certain point by taking different steps. I don’t think the ability of self-management will be a learning outcome which always occurs outside of the theatre context, but I think the rehearsal scheme, the smaller goals inside every dialogue, etc. will learn participants how bigger goals can be achieved. 
4.3.5 Intercultural competence

Maike doesn’t really see that this competence is a learning outcome or a priority in her theatre class. Tolerance and respect are keywords in class as well, but those are more on an individual level than a cultural. However, it’s imaginable that respect other individuals will result in respecting other cultures. This element is not given priority in Maikes classes.
4.3.6 Learning competence

Maike thinks that through theatre participants develop learning competencies. They experience that they make progress through exercise and by trying new things. They certainly have joy in learning theatre skills, and maybe thereby learn that learning actually can be fun. For most of them, this probably is a different way of learning than what they experienced in school or work. As stated in 4.3.6, participants carry responsibility for their own learning (and others’ as well) and this drive could be present in other contexts too. I see for example that some students are not really gifted in theatre, but have lots of self-discipline and therefore make progress. I can imagine they have that same determination in study and work, but the question is if this just their character or something they developed during theatre lessons.
5. Final recommendation

Despite all the other learning outcomes, I think the most important element to communicate and promote is the art based skill. However, it should be widely known and acknowledged that art (in my case theatre) can make you a whole person. For example, by increasing your self-esteem, feeling comfortable with oneself, communicating with others.

I recommend learning providers to pay attention to other learning outcomes (than art based skill) but not to explicitly refer to them. Teachers have to be sensitive in feeling these elements and to stimulate their pupils to develop their competencies etc.
